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ABSTRACT

Purpose of the research is to identify key barriers and examine the mechanisms of public administration
influencing the implementation of inclusive education in secondary schools in Kazakhstan, focusing on the
case of the Almaty region.

Methodology. The study is based on a qualitative approach. Documentary analysis and online survey meth-
ods with elements of semi-structured interviews were used. Principals, inclusion coordinators and teachers
from 40 schools in the Almaty region and Kaskelen took part in the study.

Originality / value of the research. The article focuses on the managerial and economic aspects of inclusive
education, which remain understudied in the Kazakhstani context. The conducted empirical study for the first
time systematizes the perception of barriers and conditions of inclusion by the participants in the educational
process themselves.

Findings. Five key groups of barriers were identified: infrastructural limitations, staff shortages, insufficient
funding, weak administrative support and low social preparedness. The findings confirm the need to modernize
public administration mechanisms and sustainable budget planning to ensure equal access to quality education
for all students.

Keywords: inclusive education, public administration, financing, special educational needs, barriers, imple-
mentation mechanisms, Kazakhstan.
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INTRODUCTION

Inclusive education is a key priority within the global Sustainable Development Agenda. According to the
UNESCO Institute for Statistics, approximately 251 million children worldwide are not enrolled in school.
UNESCO’s 2024 Global Education Monitoring Report highlights that, despite numerous international efforts,
the share of children and adolescents not attending school has declined by just 1 % over the past ten years. One
of the main obstacles to more substantial progress is the ongoing shortage of funding for education, especially
in countries with low and lower-middle income levels [1].

In Kazakhstan, more than 144 000 children were out of school in 2022, the majority of whom were children
with disabilities. Despite the steps taken by the state, in 2015 only 21,8 % of schools in Kazakhstan had the
necessary conditions for organizing inclusive education. However, as a result of consistent implementation
of national programs and systemic reforms in the field of education, by 2024 this figure increased to 89,1 %,
which indicates significant progress in ensuring the availability of the educational environment for children
with special educational needs [2; 3].

The most dynamic development of inclusive education was observed in the period from 2020 to 2024. This
coincided with the creation of a specialized Department for Inclusive and Special Education, the introduction
of a three-tier model for supporting students with special educational needs, as well as an increase in the num-
ber of teaching assistants and other specialized specialists [4].

This trend is also confirmed by official statistics — from 2020 to 2024, the number of children with SEN
enrolled in education increased from 61 000 to 230 000 [4]. Thus, the presented data testify to the scale of the
processes and at the same time point to the remaining barriers, which confirms the relevance of this study and
the need for a systematic analysis of public policy in this area.

At the same time, access to a high-quality inclusive educational environment remains uneven across re-
gions. Significant infrastructural, personnel and management barriers continue to hinder the full implementa-
tion of inclusion principles. Human Rights Watch notes that, approximately 70 % of public educational institu-
tions in Kazakhstan are located in rural areas and under the jurisdiction of local akimats [5]. This geographic
distribution poses significant challenges to ensuring equitable access to inclusive education and highlights the
need for a comprehensive, systemic approach to knowledge management and public governance in this area.

In the context of ongoing reforms, it is especially important to create a clear regulatory framework, mod-
ernize public administration mechanisms, and design effective financing models to support the sustainable
implementation of inclusive education across the country.

The purpose of this study is to identify the main barriers and analyze the mechanisms of public admin-
istration that affect the implementation of inclusive education in secondary schools in Kazakhstan (using the
Almaty region as an example).

Research objectives:

—  Assess the regulatory and institutional framework for inclusive education;

—  Identify key administrative and financial barriers;

—  Study the perception of these factors by school administrators and teachers;

—  Formulate proposals for improving management in this area.

The scientific novelty of the study lies in the emphasis on the management and economic mechanisms
for the implementation of inclusive education, which expands the understanding of the factors influencing the
sustainability of educational policy in the context of Kazakhstan.

MAIN PART

Inclusive education policy and practices in the Republic of Kazakhstan.

The development of inclusive education in Kazakhstan is taking place in the context of the transformation
of the entire education system, which began after independence in 1991 [6]. During this period, the country in-
herited a model of segregation from the Soviet Union: children with disabilities studied in separate correctional
schools. Gradually, Kazakhstan began to move towards a more inclusive model, integrating international prin-
ciples into national educational policy.
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One of the first steps in this direction was the adoption of the Kazakhstan 2030 strategy in 1997, where the
improvement of the education system was identified as one of the key priorities [7]. Since then, Kazakhstan
has signed and ratified the Convention on the Rights of the Child and the Convention on the Rights of Persons
with Disabilities (in 2015) [8], and joined the Salamanca Declaration (in 2006) [9], consolidating international
commitments to ensure equal access to education [10].

In addition to the legal basis, the scale of the task is illustrated by official data. According to the Ministry of
Labor and Social Protection of the Population of the Republic of Kazakhstan, more than 737 450 people with
disabilities live in Kazakhstan, over 114 727 of them are children with special educational needs [11]. This
requires not only formal recognition of the right to inclusion, but also an active government policy to ensure it.
The Constitution of the Republic of Kazakhstan (Articles 14 and 30) explicitly establishes the principle of non-
discrimination and equal rights to education. However, the transition from regulatory principles to everyday
practice requires a review of approaches to financing, training, and interagency coordination.

According to Kazakhstani researchers [12-15], inclusive education primarily draws attention not to the
characteristics of the child, but to the limitations of the system itself. According to the modern approach, the
responsibility for creating an inclusive environment lies with state and municipal governments, as well as the
leadership of educational organizations.

The regulatory framework for inclusive education in the country is the Law «On Education» of 2007 [16],
which establishes the rights of children with special educational needs to study in conditions as close as pos-
sible to general education. The amendments made to it extended, in particular, the age of starting school to 10
years for some categories of children. The Constitution of the Republic of Kazakhstan (article 30) also estab-
lishes equal rights to education, regardless of health status or other factors.

Since 2020, there has been a particularly active stage of institutional development: The Department of
Inclusive and Special Education under the Ministry of Education has been established, a three-level model of
psychological and pedagogical support has been introduced, and new staff units (teaching assistant, personal
assistant) have been approved [17]. In 2022, which was declared the Year of Children in Kazakhstan, programs
were also launched to improve the well-being and rights of children with SEN [18].

Nevertheless, despite the reforms, practices of partial segregation still persist and there are regional dispari-
ties in the provision of human, methodological and infrastructural resources [19]. According to some research-
ers [12], historical barriers laid down during the Soviet period continue to hinder the full-fledged implementa-
tion of inclusive education. Most of the existing research in Kazakhstan focuses on the pedagogical aspects
and problems of implementing Inclusive education; however, management and financing issues remain poorly
covered.

The key problems remain the shortage of personnel, the low level of training of specialists, as well as the
lack of coordination between the levels of government. In addition, an important but underestimated factor is
the cultural activism of parents as an element of successful socialization and family involvement in the edu-
cational process.

Thus, despite significant progress in legislation and official policy, the transition to full-fledged inclusion
requires not only formal respect for rights, but also modernization of management mechanisms, resource al-
location and coordination at all levels of the education system.

Literature review. The concept of inclusive education in the international literature is considered as the
most important tool for ensuring social justice, equality of opportunities and sustainable development. Accord-
ing to the UNESCO definition, inclusive education is a process aimed at identifying and removing barriers to
learning in order to reach all students, regardless of their abilities, origin, gender, language or developmental
characteristics [20].

Research highlights that inclusion should not only be a pedagogical task, but also an institutional practice
deeply integrated into public policy. For example, the UNESCO GEM Reports [20; 21] highlight that most
barriers to inclusion are not related to the characteristics of children, but to the lack of adaptation of the edu-
cational environment and the inefficiency of management decisions. The OECD [22] also notes that the suc-
cessful implementation of inclusive practices is possible only with systemic strategies and sustainable cross-
sectoral cooperation.
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An important addition to the concept of inclusion as an institutional practice is the work of Ainscow [23-
27], which shows that systemic changes are possible through networking and the joint action of schools and
researchers. His long-term research has laid the theoretical and practical foundation for understanding inclu-
sivity as a systemic transformation, focusing on the role of the school community, inter-level interaction and
management mechanisms in ensuring equal access to education.

Modern research offers an expanded understanding of inclusion in education, going beyond the traditional
approach focused solely on disability and focusing on creating a flexible, accepting environment for all learn-
ers. Thus, Haegele and Maher [28] interpret inclusivity as an intersubjective experience of belonging and ac-
ceptance, where strengthening the voices of students with disabilities becomes key. Hernandez-Saca and et.al.
[29] examine inclusive education through the lens of human rights and systemic transformations, emphasiz-
ing the need for a holistic approach to education policy. Piccolo [30] advocates a social model of disability,
pointing out that the mere presence of students with special needs in the classroom is not enough — it requires
a transformation of educational practice itself. Cobb and Couch [31], in turn, criticize the OECD's global com-
petence framework, questioning whether inclusivity is adequately reflected in standardized assessments. All
these studies emphasize that genuine inclusion requires rethinking existing norms, recognizing diversity, and
creating an educational environment conducive to equal participation and social justice.

However, the implementation of inclusive strategies is impossible without the active participation of gov-
ernment agencies. As a number of studies show, it is government policies, management models, and adminis-
trative support that play a crucial role in how sustainable and effective inclusive reforms turn out to be.

International studies demonstrate that the sustainability and quality of inclusive education are closely linked
to the effectiveness of public administration at both the national and local levels. Inclusion in education is de-
fined not only as access to learning, but also as ensuring equal opportunities for all students, regardless of their
abilities or social background [32]. Evidence shows that the successful implementation of an inclusive policy
requires systematic teacher training, partnership between the school and the community, and fair and sustain-
able allocation of resources. The key role in this process is played by the school leadership [33]. The formation
of'an open and cooperative culture and the integration of inclusive principles at all levels of school life depend
on the principals. In addition, modern management studies in the field of education analyze aspects such as
political regimes, organizational structure effectiveness, budget planning, and local policy implementation
[34]. For example, the experience of Indonesia demonstrates that with the support of government mechanisms
and reforms in school management, positive dynamics in the development of inclusive education is possible.
At the same time, there is still a need for additional training, expansion of infrastructure opportunities and
awareness-raising among teachers [35]. In Canada, mandatory teacher training and support programs include
resources for working with students with special needs and quality monitoring tools (regular reports from
provincial ministries) [36; 37; 38].

In Finland, the management of the system is based on a partnership between central authorities and munici-
palities: it is at the local level that financing, recruitment and adaptation of infrastructure are organized. The
Right to Learn program [39; 40] aims to pool resources to improve the quality and accessibility of education,
including educating educators and equalizing educational opportunities [41].

In Poland, the Inclusive Education policy is also based on a reliable administrative framework: the train-
ing of inclusive educators and the financing of infrastructure support are mandatory conditions for the work
of most schools - this is reflected in national regulatory documents and supported by the EU [38; 42]. Thus,
institutional and managerial factors are an essential condition for successful inclusion.

This understanding is complemented by the street-level bureaucracy approach proposed by Lipsky: key
decisions on the implementation of an inclusive policy are made at the school level — by principals, teachers,
and local education authorities [43; 44]. These «field» performers act as a filter through which any government
strategy passes, including in the field of Inclusive Education.

This is especially true for countries like Kazakhstan, where, as the UNESCO Global Education Monitoring
Report 2020 [20] emphasizes, the main barriers to inclusion are not related to the lack of a regulatory frame-
work, but to insufficient administrative coordination and weak interdepartmental cooperation. Less than 10 %
of countries in the world have clear legal mechanisms to ensure full inclusion. The report emphasizes that
inclusion must be supported by state planning, financing, and monitoring systems [20].

Ne 4 (163) 71 Volume 4 No. 163




MEMIJIEKET XXOHE BU3HEC: BACKAPY TEOPUACBHI MEH ITPAKTHUKACHI
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

According to the World Bank Inclusive Education Initiative (IEI), the implementation of inclusion in coun-
tries with transition economies requires a comprehensive approach from government agencies: interdepart-
mental coordination, personnel retraining, budget sustainability, and systemic assessment [45].

For Central Asian countries, the example of Georgia is indicative, where, according to UNICEF Georgia
[46], the implementation of inclusion was ensured through a centralized strategy, ongoing support from min-
istries, the introduction of uniform standards, and systematic training of teachers.

In Kazakhstan, there is no sustainable model of interdepartmental interaction, and the implementation of
inclusive initiatives often depends on the local level of motivation and resources. This confirms the need to
improve public administration mechanisms as a key condition for the sustainable promotion of inclusion.

Financing plays a key role in the implementation of inclusive strategies in education. According to the
OECD Equity and Inclusion in Education report [47], resource allocation should take into account the char-
acteristics of individual groups, including children with SEN. Countries often use a combination of the main
budget and targeted subsidies to support schools in need, while transparency, evaluation of results, and a bal-
ance between universal and targeted support are important.

According to the World Bank [45], children with disabilities are on average 2,5 times less likely to receive
education in low- and middle-income countries; this often includes children with SEN. The mechanisms re-
quired to address this inequity include: oversight of spending, cross-sectoral collaboration, and ongoing as-
sessment of the cost-effectiveness of initiatives.

An example of a World Bank program in Kazakhstan is the Education Modernization Project [48]. About
USD 12 million out of the estimated USD 17,5 million has been invested by the third quarter of 2024, with the
bulk of the funds directed to teacher training, equipping centers, and supporting rural schools.

Despite extreme weather conditions (floods in 2024), funding was continued, ensuring the continuity of the
project.

World Bank highlights need to «increase education spending, streamline school networks and reform teach-
er pay» to address funding inequalities [48]. This approach is in line with OECD recommendations [49], which
emphasize the importance of transparency, performance evaluation, and resource allocation in favor of regions
with greater needs.

Thus, the combination of international practices, Kazakhstani experience, and analysis of current chal-
lenges shows that funding is not just a monetary provision, but a key tool for the management and sustain-
ability of inclusive reforms. To illustrate the differences in support models across countries, Table 1 provides a
comparative overview of approaches to financing inclusive education in the context of public policy. Finland,
Canada and Poland are selected as examples — countries with different levels of economic development and
governance, whose practices can be adapted to the Kazakhstani context.

Table 1 — Comparative analysis of inclusive education financing models in different countries

Country Funding model Key features Effects/Conclusions

All schools receive equal basic budget

Finland Basic + additional funding + SEN supplement

High efficiency, minimal segregation

Individual funding based on needs

Canada Hybrid (basic + need-based) assessments

Flexibility, tailored to each student

Targeted subsidy + district | Funds are transferred to regions, then | Dependence on the effectiveness of

Poland budget to schools local management
Pilot implementation of per-capita. Increased  transparency in cities
Kazakhstan State budget + grant support p potp pia, (+20 %), but lack of resources in rural
grant programs, but limited by zones schools
Note — complied by the authors according to [20; 21; 36; 37; 38; 39; 40; 42; 47; 48; 50; 51].
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As can be seen from Table 1, successful international practices rely on transparent and sustainable financ-
ing for inclusion. However, approaches to inclusive education in Kazakhstan have their own specific features.
Below, existing research in the national context is reviewed and key gaps are identified, especially in terms of
governance and financing.

Research on inclusive education in Kazakhstan has become increasingly numerous in recent years, but
still focuses primarily on pedagogical and psychological aspects. Most publications cover topics such as the
integration of children with special educational needs (SEN) into primary and preschool education, teacher
training, adaptation of curricula, and psychological support [12; 52; 53]

At the same time, the development of management and economic mechanisms for implementing inclusive
policies in the context of the Kazakh school system remains clearly insufficient. Existing studies rarely analyze
such key aspects as the funding structure, the degree of participation of local authorities, the effectiveness of
interdepartmental coordination, and the perception of inclusive initiatives by principals and management. In
addition, there is a territorial disproportion in empirical studies: most data are collected in the cities of Almaty,
Astana, or Shymkent, while rural regions with a high proportion of students with SEN remain insufficiently
covered. This creates a methodological imbalance that limits the generalizability of findings at the national
level [3; 54; 55].

Another gap is the lack of cross-sectoral studies that would examine the relationship between the education
system, social protection, health care and municipal governance in the context of inclusion. Meanwhile, it is
precisely such integrated approaches that are recommended by international organizations as the most effective
in countries with transition economies [3; 47; 48].

Thus, despite the growing interest in the topic of inclusive education, issues related to funding models,
institutional sustainability, implementation of policies at the school level and assessment of the impact of
government support measures on the educational outcomes of children with special educational needs remain
unresolved. Existing studies demonstrate that inclusive education cannot be implemented in isolation from the
financial and administrative systems. Based on the analysis of literature and international funding models (see
Table 1). we can identifv kev links in the infl decisi tivene i ion |

s ksare  Financing e 1.
(volume and

structure)*

Figure 1 — The Impact of Financial Decisions on the Implementation of Inclusion
Note — complied by the authors
*«Financing (volume and structure)» means not only the total amount of funds allocated, but also their internal breakdown
by areas (personnel, infrastructure, support), which affects the availability of conditions and equality of opportunities.

The diagram shows the step-by-step process of how government decisions affect education: starting with
the overall political will and funding, and then moving on to the allocation of resources across regions. This
determines the availability of staff, resources, and support for education, as well as the implementation of in-
clusive practices at the school level.

Methodology. To achieve the goals and solve the tasks set in the study, a qualitative methodological ap-
proach was applied, which is most suitable for studying social and managerial processes in the context of
inclusive education. Qualitative research was chosen as the main approach, which allows us to study the
perception of managerial and financial factors through the experience of direct participants in the educational
process [56; 57].

The study used two main methods:

— documentary analysis and

— online survey with elements of semi-structured interviews.

The questionnaire was designed in accordance with the objectives and questions of the study. Given the
multinational and bilingual nature of Kazakhstan, the survey was conducted in two languages — Kazakh and
Russian — which ensured a wider coverage and better understanding of the issues by the participants.
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The document analysis included studying the Constitution of the Republic of Kazakhstan, the Law on Edu-
cation [16], international agreements [9], as well as research reports, regulations, and policy programs in the
field of inclusive education. These sources helped to substantiate the analytical framework of the study and
correlate national realities with international commitments.

Initially, it was planned to conduct semi-structured interviews with teachers, but due to the lack of response
from the Department of Education of the Almaty Region, a snowball method using Google Forms was chosen.

The choice of the Almaty region is due to its high population density, a large number of schools, and the
fact that it is traditionally considered one of the centers for the implementation of educational innovations
along with Astana. The sample was formed purposefully: respondents had to have experience working with
children with special educational needs (SEN), and the school had to include such students in the current edu-
cational process.

The survey participants were:

— 10 principals of schools,

— 10 coordinators of inclusive education,

— 50 teachers from 40 schools in Almaty region and Kaskelen.

15 students from the nearest university helped in the collection and processing of questionnaires. The aver-
age time to fill out the questionnaire was 40 minutes.

The survey included 7 open-ended questions covering the understanding of inclusive education, the role of
the respondent in the process, barriers and factors affecting the implementation of the IOT, as well as sugges-
tions for improving the system.

Before conducting the study, the questionnaire was tested on a group of four graduates of special educa-
tion programs working in schools with an inclusive component. The adjustments were made based on their
comments. The ethical approval was received from the Committee on Ethics of Scientific Research of Narxoz
University (Protocol No. 6 dated 02/10/2023). All participants were informed about the goals and conditions
of participation.

The analysis of the respondents' written responses was carried out using the method of systematic textual
condensation [58], which allows us to structure qualitative data into thematic blocks. All the answers were
pre-read and analyzed for the presence of recurring ideas, problems, points of view, and formulations. Next,
key semantic units were identified and descriptive codes were assigned, which were then grouped into broader
categories (Table 2).

Table 2 — Respondents' quotes by category:

Catego Code example Respondent quote
gory

«We still don't have a ramp at our school; its hard for

Infrastructure No rampy» . .
4 « P children with SEN to even enter»

«There are no assistants, teachers do everything themselves,

Human Resources «No assistantsy .
the overload is huge»

«We want to create a separate room for correctional work,

Funding «Not enough budget» but there is not enough funding»

«We try, but it is often not entirely clear how to correctly
Administrative Support «No coordination» complete documents on inclusion — we would like more
explanations and methodological assistance»

«Some instructors are afraid that they will not be able to
cope with children with SEN, and this causes caution.»

Social Perception «Colleagues' attitude»

Note — complied by the authors

Thus, the analysis of qualitative data confirmed that schools face a complex of interrelated barriers. Re-
spondents are particularly sensitive to the lack of resources, staff overload, and lack of clear administrative
coordination.
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CONCLUSION

Results and findings. Based on thematic coding (see Table 2), five key areas were identified that charac-
terize the barriers and conditions for the implementation of inclusive education in secondary schools in the
Almaty region and Kaskelen: infrastructure, human resources, financing, administrative support and social
perception:

Infrastructure. The most frequently mentioned barrier is the lack of an adapted infrastructure. In 38 re-
sponses, respondents pointed to difficulties related to the physical access of students with disabilities to the
educational environment — there are no ramps, adapted toilets, and specialized equipment. Insufficient acces-
sibility of buildings, lack of specialized classrooms and means of transportation make it difficult for students
to integrate with the SEN and limit teachers' ability to organize an individualized approach.

Human resources. The problem of the shortage of specialists in the field of inclusive education was men-
tioned in 44 responses. Most schools do not have teaching assistants, and teachers are overwhelmed and unsure
of their willingness to work with children with SEN. There are not enough speech therapists, speech patholo-
gists, sign language and typo pedagogues in the regions, and the need is estimated at hundreds of specialists.
Teachers note low salaries and too much paperwork, which scares off candidates. Also, the lack of regular
professional development and methodological support programs negatively affects the motivation of teachers
and the quality of the educational process.

Financing. In 51 responses, respondents noted a lack of targeted funding as a key factor hindering the intro-
duction of IE. This is especially noticeable in rural schools, where resources are limited to create an inclusive
environment. Since 2018, there has been a donation—based financing system — «per capita financing» for each
child with SEN. However, research shows that the amounts are insufficient and do not cover all necessary
expenses — schools are forced to split the budget between infrastructure, training and support. The availability
of infrastructure and trained personnel largely depends on sustainable budget planning. As in international
practice [49], financing acts not only as a resource, but also as a tool for shaping an effective inclusion policy.

Administrative support. 36 participants indicated a lack of systematic support from district and city edu-
cation authorities. Schools often face a lack of clear instructions and practical mechanisms for implementing
inclusive programs. This situation reduces the quality of local government policy implementation, despite the
existence of a regulatory framework.

Social perception. 27 participants mentioned cultural and psychological barriers affecting the perception
of [E. Some teachers and parents are wary of inclusion, fearful of a new role, and fear that they will not be able
to cope with additional tasks. For the sustainable implementation of an inclusive policy, it is important to work
not only with formal aspects, but also with the attitudes of participants in the educational process.

In general, the results show that schools need not only regulatory support, but also specific management and
economic mechanisms to ensure the implementation of the principles of inclusion in practice.

Discussion and Policy Implications. The results of our research confirm the importance of systemic fi-
nancing and administrative support, which is also noted in international practices. For example, in Finland,
the availability of assistants and an even distribution of the budget make it possible to reduce the burden on
teachers [40]. In Canada, the success of an inclusive policy is ensured through mandatory teacher training and
a flexible support system [36]. In contrast, in Kazakhstan, human resources and infrastructure vary greatly be-
tween urban and rural schools, which requires adapting foreign experience to local conditions. Strengthening
the implementation of inclusive education in Kazakhstan is possible through specific and realistic steps. One
of them could be the integration of inclusiveness principles into the main educational programs of pedagogical
universities, which will allow the formation of relevant competencies in future teachers already at the stage of
their training.

For current teachers, systematic support is important through regular trainings, seminars, and practice-
oriented refresher courses. This will allow them to more confidently apply inclusive approaches in their
daily work.

Regular and independent audits of schools are also needed to assess the level of accessibility of infrastruc-
ture, technical equipment and the availability of specialized specialists. Such diagnostics will make it possible
to determine financing priorities more precisely.
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Financing is a key tool for successful inclusion. Targeted budget planning and partnership with the private
sector will make it possible to modernize the school environment and ensure the purchase of necessary equip-
ment. At the same time, it is important that the allocation of funds is transparent and based on real needs.

Pilot projects are already being implemented in a number of regions of the country, showing encouraging
results. Thus, within the framework of the «Accessible Environment» program, several schools were adapted
in Almaty, which contributed to a 20 % increase in the enrollment of children with special educational needs
[59]. A network of resource centers has been established in Astana, where teachers receive methodological
assistance and expert advice.

These initiatives show that with coordinated management, sustainable financing and human resource de-
velopment, Kazakhstan is able to take the next step — from formal recognition of inclusive education to its
sustainable implementation in practice.

Conclusion. The results of the study show that despite significant steps in the regulatory and legal design
of inclusive education, significant administrative, personnel and infrastructural barriers still remain in school
practice in Kazakhstan. An analysis of the perception of teachers and school administrators in the Almaty
region confirmed that inclusion requires not only legislative will, but also a systematic modernization of pub-
lic administration, flexible financing mechanisms, increased coordination between government levels and in-
creased support for teachers.

The study also highlighted the need to move from formally incorporating the principles of inclusivity to
creating favorable conditions for their implementation. Successful implementation of inclusion is impossible
without staff training, sufficient funding, infrastructure development, and the involvement of parents and the
local community.

Thus, inclusive education in Kazakhstan is at the stage of active institutional formation. To move to a sus-
tainable model, it is necessary to rethink the role of public administration: from control to maintenance, from
standards to flexible solutions, from fragmented initiatives to integrated policies. The continuation of systemic
reforms, reliance on high-quality data and the inclusion of economic and managerial mechanisms will trans-
form inclusive education into an effective tool for the development of human capital and social justice.

Reference

1. Parlier R. 251M children and youth still out of school, despite decades of progress (UNESCO report)
[Electronic resource] / UNESCO [website]. — 2025. — URL: https://www.unesco.org/en/articles/251m-chil-
dren-and-youth-still-out-school-despite-decades-progress-unesco-report (Accessed: 30.04.2025).

2. Mownutopunr lleneii ycroitumoro passutus a0 2030 roxa. Ilens 4. KadectBenHoe oOpa3oBaHUeE.
4.5.1.2 Jlonst 1IKOJ, CO3/IaBIIUX YCIOBUS JIJIsl MHKITIO3UBHOTO oOpa3oBanus [Electronic resource] // Bureau of
National Statistics of the Agency for Strategic Planning and Reforms of the Republic of Kazakhstan [website].
— 2025. — URL: https://stat.gov.kz/ru/sustainable-development-goals/goal/4/index.php?sphrase id=480288
(Accessed: 30.04.2025).

3. UNICEF Kazakhstan. Evidence on Inclusive Education in Kazakhstan based on a Formative and a Big
Data Evaluation. — Almaty, 2024. — 120 p.

4. PasBurue WMHKIIO3MBHOTO oOpaszoBanus B Kazaxcrane: 90 % mIKon amanTHpOBaHBI Ui JETEH C
ocob6bmu motpedHOocTsIMU [ Electronic resource] / Pedagog-kz.kz [website]. — 2025. — URL: https://pedagog-
kz.kz/ru/news/razvitie-inklyuzivnogo-obrazovaniya-v-kazahstane-90percent-shkol-adaptirovany-dlya-detey-
s-osobymi-potrebnostyami (Accessed: 30.04.2025).

5. On the Margins: Education for Children with Disabilities in Kazakhstan [electronic resource] // Hu-
man Rights Watch [website]. — 2019. — URL: https://www.hrw.org/news/2019/03/14/kazakhstan-education-
barriers-children-disabilities (Accessed: 30.04.2025).

6. Pemernukosa T. A. Pa3BuTue HHKII03UBHOTO 00Opa3oBaHus B Kazaxcrane: Ha MyTH OT cerperanuy K
nHKM03uH // YKypHal COIMOJIOTHH U colMaibHOM anTpornonoruu. — 2021, — Ne 2. — C. 45-58.

7. Tocnanue Ilpesunenta crpansl Hapony Kazaxcrana 1997 roma «Kazaxcrtan - 2030 Ilpouseranue,
0e30TMacHOCTh U YIIy4IIeHHe 0JarocoCcTOsHUS BceX Ka3zaxcTaHreB» [Electronic resource] / Oninet [website].
—2022. — URL.: https://adilet.zan.kz/rus/docs/K970002030 (Accessed: 30.04.2025).

ISSN 2789-4398 76 Central Asian
e-ISSN 2789-4401 Economic Review




I'OCYAAPCTBO U BU3HEC: TEOPUA U ITPAKTUKA YITPABJIEHUA
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

8. UN Convention on the rights of persons with disabilities (CRPD) [Electronic resource] / UN [web-
site]. — 2015. — URL: https://www.un.org/disabilities/documents/convention/convoptprot-e.pdf (Accessed:
30.04.2025).

9. The Salamanca Statement and Framework for Action on Special Needs Education [Electronic re-
source] // UNESCO [website]. — 1994. — URL: https://unesdoc.unesco.org/ark:/48223/pf0000098427 (Ac-
cessed: 30.04.2025).

10. Nadirova G. Approaches to Inclusive Education in Kazakhstan [Electronic resource] // Eurasian Re-
search Institute [website]. — 2020. — URL: https://www.eurasian-research.org/publication/approaches-to-in-
clusive-education-in-kazakhstan/ (Accessed: 02.05.2025).

11. CraTuctuka HacelleHUs! ¢ orpaHruYeHHbIMU Bo3MOoxHOCTsIMU [Electronic resource] // Bureau of Na-
tional Statistics of the Agency for Strategic Planning and Reforms of the Republic of Kazakhstan [website].
— 2025. — URL: https://stat.gov.kz/ru/industries/social-statistics/stat-medicine/dynamic-tables/ (Accessed:
02.05.2025).

12. AllanJ., Omarova T. Disability and inclusion in Kazakhstan // Disability & Society. —2022. —Ne 37(7).
—P. 1067-1084. — DOI: 10.1080/09687599.2020.1867073.

13. Makoelle T. M. Inclusive Education in Kazakhstan: Achievements and Challenges // Bildung und
Erziehung. — 2022. — Ne 75(4). — P. 408-429.

14. Passeka Y., Somerton M. Bridging the gap: Special educators’ perceptions of their professional roles
in supporting inclusive education in Kazakhstan // Disability & society. —2024. — Ne 39(6). — P. 1380-1401.

15. Turlubekova M. B., Bugubayeva R. O. Inclusive education in Kazakhstan: analysis of the organizing
process and the possibility of its further development // Central Asian Economic Review. — 2021. — Ne 3. — P.
89-109.

16. 3akon PecnyOonmuku Kaszaxcran ot 27 wtons 2007 roma Ne 319-1I1 «O6 oOpaszoBanuu» [Electron-
ic resource] // Ominer [website]. — 2022. — URL: https://adilet.zan.kz/rus/docs/Z070000319  (Accessed:
02.05.2025).

17. Cyx0y MCUX0JIOTO-TIEAArOTUYECKOTO COMTPOBOKIACHUS YIAIINXCS BHEAPSIOT B IIKOJIAX M KOJUIEKAaX
[Electronic resource] // Zakon.kz [website]. — 12 mas 2025. — URL: https://www.zakon.kz/pravo/6477007-slu-
zhbu-psikhologopedagogicheskogo-soprovozhdeniya-uchashchikhsya-vnedryayut-v-shkolakh-i-kolledzhakh.
html (Accessed: 04.05.2025).

18. Ilpuka3 Munnctpa mnpocsemeHuss PecnyOmukm Kazaxcran ot 29 ampens 2025 roma Ne 92.
3aperucrpupoBan B Munucrteperse roctunuu Peciyonuku Kaszaxcran 30 anpens 2025 roma Ne 36047 «O6
yTBepkIeHNH [IpaBuil e TeTbHOCTH CITyKOBI ICHXOJIOTO-TI€1ar OTHYECKOT0 COMTPOBOXKICHUS B OPTaHH3aIHIX
obpazoBanms» [Electronic resource] // Ominer [website]. — 2022. — URL: https://adilet.zan.kz/rus/docs/
V2500036047 (Accessed: 04.05.2025).

19. Human Rights Watch. «On the Margins»: Education for Children with Disabilities in Kazakhstan. —
USA: Human Rights Watch, 2019. — 72 p.

20. UNESCO. Global Education Monitoring Report 2020: Inclusion and education: All means all: World
education report. — Paris, 2020. — 502 p. — DOI: https://doi.org/10.54676/JINK6989.

21. UNESCO. Global Education Monitoring Report 2023: Technology in education: A tool on whose
terms? — Paris, 2023. — 526 p. — DOI: https://doi.org/10.54676/UZQV8501.

22. OECD. Building Inclusive Labour Markets in Kazakhstan: A Focus on Youth, Older Workers and
People with Disabilities. — Paris: OECD Publishing, 2017. — 199 p. — DOI: 10.1787/9789264273023-en.

23. Ainscow M., Howes A., Farrell P., Frankham J. Making Sense of the Development of Inclusive Prac-
tices // European Journal of Special Needs Education. —2003. — Ne 18 (2). — P. 227-242.

24. Ainscow M. Developing inclusive education systems: What are the levers for change // Journal of
Educational Change. — 2005. — Ne 6(2). — P.109-124.

25. Ainscow M., Booth T., Dyson A., Farrell P., Frankham J., Gallannaugh F., ... Smith R. Improving
schools, developing inclusion. — London: Routledge, 2006. — Ne 7. — P. 145-165.

26. Armstrong P., Ainscow M. School-to-school support within a competitive education system: Views
from the inside. School Effectiveness, School Improvement // European Journal of Special Needs Education.
—2018. — Ne 29(4). — P. 614-633.

Ne 4 (163) 77 Volume 4 No. 163




MEMIJIEKET XXOHE BU3HEC: BACKAPY TEOPUACBHI MEH ITPAKTHUKACHI
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

27. Ainscow M. Understanding the development of inclusive schools. — Routledge, 1999. — 252 p.

28. Haegele J. A., Maher A. J. Toward a conceptual understanding of inclusion as intersubjective experi-
ences // Educational Researcher. — 2023. — Ne 52(6). — P. 385-393.

29. Hernandez-Saca D. 1., Voulgarides C. K., Etscheidt S. L. A critical systematic literature review of
global inclusive education using an affective, intersectional, discursive, emotive and material lens // Education
Sciences. —2023. — Ne 13(12). — Article 1212. — DOI: https://doi.org/10.3390/educscil3121212.

30. Piccolo G. For the Right to Learn: The Contributions of the Social Model of Disability to School Inclu-
sion // Educagdo em Revista. — 2022, — Ne 38. — Article €36926.

31. Cobb D., Couch D. Locating inclusion within the OECD’s assessment of global competence: An in-
clusive future through PISA 2018? // Policy Futures in Education. — 2022. — Ne 20(1). — P. 56-72.

32. Asiimwe A. Strategies for Inclusive Education in Public Systems // Research Output Journal of Arts
and Management. — 2025. — Ne 4(1). — P. 31-35. — DOLI: https://doi.org/10.59298/ROJAM/2025/413135.

33. Ketikidou G., Saiti A. The promotion of inclusive education through sustainable and systemic leader-
ship // International Journal of Leadership in Education. — 2025. — Ne 28(3). — P. 639-654.

34. Agasisti T., Froumin 1., Platonova D. Introduction to the special issue on public administration in edu-
cation // International Journal of Public Administration. — 2022. — Ne 45(2). — P. 81-83.

35. Efendi M., Pradipta R. F., Dewantoro D. A., Ummah U. S., Ediyanto E., Yasin M. H. M. Inclusive
Education for Student with Special Needs at Indonesian Public Schools // International Journal of Instruction.
—2022. — Ne 15(2). — P. 967-980.

36. Ontario Ministry of Education. New Teacher Induction Program (NTIP): Induction Elements Manual.
— Toronto: Queen’s Printer for Ontario, 2022. — 47 p.

37. Inclusive Education Policy [Electronic resource] / Government of British Columbia [website]. —
2025. — URL: https://www2.gov.bc.ca/gov/content/education-training/k-12/support/diverse-student-needs/
inclusive-education (Accessed: 04.05.2025).

38. Deyrich M. C., Kohout-Diaz M. Inclusive education policy and experience: Global and local perspec-
tives // European Journal of Education. — 2023. — Ne 58(2). — P. 181-184.

39. Rightto Learn: Development Programme for Education and Training 2020-2022 [Electronic resource]
// Ministry of Education and Culture (Finland) [website]. — 2025. — URL: https://okm.fi/en/right-to-learn (Ac-
cessed: 04.05.2025).

40. Strom K., Sundqvist C. In pursuit of the inclusive school: The case of Finland // In Dialogues between
Northern and Eastern Europe on the Development of Inclusion. — Routledge, 2021. — P. 83-98.

41. Zhukova Y., Bryl K., Svystun L., Kobrusieva Y., Leheza Y. Legal regulation of public administration
of education and science // Cuestiones Politicas. — 2023. — Ne 41(76). — P. 336-346.

42. Data tables and background information. Poland — Country Information [Electronic resource] // Eu-
ropean Agency for Special Needs and Inclusive Education [website]. — 2025. — URL: https://www.european-
agency.org/country-information/poland/national-overview (Accessed: 04.05.2025).

43. Lipsky M. Street-level bureaucracy: dilemmas of the individual in public services. — New York: Rus-
sell Sage Foundation, 1980. — 244 p.

44, Taylor 1., Kelly J. Professionals, discretion and public sector reform in the UK: revisit-
ing Lipsky // International Journal of Public Sector Management. — 2006. — Ne 19(7). — P. 629-642. —
DOI: 10.1108/09513550610704662.

45. Inclusive Education Initiative: Transforming Education for Children with Disabilities [Electronic
resource] // World Bank [website]. — 2019. — URL: https://www.worldbank.org/en/topic/socialsustainabil-
ity/brief/inclusive-education-initiative-transforming-education-for-children-with-disabilities (Accessed:
04.05.2025).

46. Partnership initiative highlights the support provided for strengthening inclusive education [Electronic
resource] / UNICEF Georgia [website]. — 2023. — URL: https://www.unicef.org/georgia/press-releases/part-
nership-initiative-highlights-support-provided-strengthening-inclusive-education (Accessed: 04.05.2025).

47. OECD. Equity and Inclusion in Education: Finding Strength through Diversity. — Paris: OECD Pub-
lishing, 2023. — 370 p. — DOI: 10.1787/e9072¢21-en.

ISSN 2789-4398 Central Asian

e-ISSN 2789-4401 78 Economic Review




I'OCYAAPCTBO U BU3HEC: TEOPUA U ITPAKTUKA YITPABJIEHUA
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

48. Kazakhstan — Education Modernization Project, Project ID P153496 [Electronic resource] // World
Bank [website]. — 2024. — URL: https://projects.worldbank.org/en/projects-operations/project-detail/P153496
(Accessed: 04.05.2025).

49. OECD. Towards Equity in School Funding Policies. No. 41. — Paris: OECD Publishing, 2021. — 14
p.— DOI: 10.1787/6a3d127a-en.

50. Maksatova A. Development of inclusive education for students with disabilities in Kazakhstan // In-
terConf+. —2024. — Ne 50(221). — P. 80—87. — DOL: https://doi.org/10.51582/interconf.19-20.10.2024.010.

51. Ait Si Mhamed A., Kasa R. Per-capita school funding in Kazakhstan [Electronic resource] / NOR-
RAG Global Education Center [website]. —2023. — URL: https://www.norrageducation.org/per-capita-school-
funding-in-kazakhstan

52. Rollan K., Somerton M. Inclusive education reform in Kazakhstan: civil society activism from the
bottom-up // International Journal of Inclusive Education. — 2021. — Ne 25(10). — P. 1109-1124. — DOI: 10.10
80/13603116.2019.1599451.

53. Rollan K. Kazakhstan’s transition to inclusion: the journey so far // In book: Inclusive Education in a
Post-Soviet Context, A Case of Kazakhstan. —2021. — P. 3-18. — DOI: 10.1007/978-3-030-65543-3 1.

54. Maulsharif M., Nurbekova Z., Naimanova D. The Path to Inclusive Education in Kazakhstan: Barriers
to Overcome // Eurasian Journal of Educational Research. —2022. — Ne 99. — P. 45-62.

55. Bilyalov D., Movkebayeva Z., Khamitova D. Barriers to Inclusion: Insights from Special Education
Teachers in Kazakhstan // Eurasian Journal of Educational Research. —2024. — Ne 113. — P. 137-157.

56. Van Maanen J. Qualitative Methodology. — Beverly Hills: Sage Publications, 1983. — 193 p.

57. Fraenkel J. R., Wallen N. E. How to Design and Evaluate Research in Education. — New York: Mc-
Graw-Hill, 1993. — 290 p.

58. Malterud K. Systematic text condensation: a strategy for qualitative analysis / Scandinavian Journal
of Public Health. — 2012. — Ne 40(8). — P. 795-805. — DOI: 10.1177/1403494812465030.

59. C kakumu npoOeMamMu cTalkuBaeTcs Ka3axcran Ha Iy TH K peaii3aiui HHKITFO3UBHOTO 00pa30BaHHUs
[Electronic resource] // DKNews.kz [website]. — 2024. — URL: https://dknews.kz/ru/v-strane/328290-s-kaki-
mi-problemami-stalkivaetsya-kazahstan-na-puti-k (Accessed: 04.05.2025).

References

1. Parlier, R. (2025). 251M children and youth still out of school, despite decades of progress (UNESCO
report). UNESCO website. Received 30 April 2025, from: https://www.unesco.org/en/articles/251m-children-
and-youth-still-out-school-despite-decades-progress-unesco-report.

2. Monitoring Celej ustojchivogo razvitija do 2030 goda. Cel' 4. Kachestvennoe obrazovanie. 4.5.1.2
Dolja shkol, sozdavshih uslovija dlja inkljuzivnogo obrazovanija. (2025). Bureau of National Statistics of the
Agency for Strategic Planning and Reforms of the Republic of Kazakhstan. Received 30 April 2025, from:
https://stat.gov.kz/ru/sustainable-development-goals/goal/4/index.php?sphrase _id=480288 (In Russian).

3. UNICEF Kazakhstan. (2024). Evidence on inclusive education in Kazakhstan based on a formative
and a big data evaluation. Almaty: UNICEF Kazakhstan. 120 p.

4. Razvitie inkljuzivnogo obrazovanija v Kazahstane: 90 % shkol adaptirovany dlja detej s osobymi
potrebnostjami. (2025). Pedagog-kz.kz. Received 30 April 2025, from: https://pedagog-kz.kz/ru/news/razvi-
tie-inklyuzivnogo-obrazovaniya-v-kazahstane-90percent-shkol-adaptirovany-dlya-detey-s-osobymi-potreb-
nostyami (In Russian).

5. Human Rights Watch. (2019). On the margins: Education for children with disabilities in Kazakh-
stan. Received 30 April 2025, from: https://www.hrw.org/news/2019/03/14/kazakhstan-education-barriers-
children-disabilities.

6. Reshetnikova, T. A. (2021). Razvitie inkljuzivnogo obrazovanija v Kazahstane: na puti ot segregacii
k inkljuzii. Zhurnal sociologii i social'noj antropologii, (2), 45-58. (In Russian)

7. Poslanie Prezidenta strany narodu Kazahstana 1997 goda «Kazahstan - 2030 Procvetanie, bezopas-
nost' i uluchshenie blagosostojanija vseh kazahstancev». (2022). Adilet. Received 30 April 2025, from: https://
adilet.zan.kz/rus/docs/K970002030 (In Russian).

Ne 4 (163) 79 Volume 4 No. 163




MEMIJIEKET XXOHE BU3HEC: BACKAPY TEOPUACBHI MEH ITPAKTHUKACHI
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

8. United Nations. (2015). UN Convention on the rights of persons with disabilities (CRPD). Received
30 April 2025, from: https://www.un.org/disabilities/documents/convention/convoptprot-e.pdf.

9. UNESCO. (1994). The Salamanca Statement and Framework for Action on Special Needs Education.
Received 30 April 2025, from: https://unesdoc.unesco.org/ark:/48223/pf0000098427.

10. Nadirova, G. (2020). Approaches to inclusive education in Kazakhstan. Eurasian Research Institute.
Received 2 May 2025, from: https://www.eurasian-research.org/publication/approaches-to-inclusive-educa-
tion-in-kazakhstan/.

11. Statistika naselenija s ogranichennymi vozmozhnostjami. (2025). Bureau of National Statistics of the
Agency for Strategic Planning and Reforms of the Republic of Kazakhstan. Received 2 May 2025, from:
https://stat.gov.kz/ru/industries/social-statistics/stat-medicine/dynamic-tables/ (In Russian).

12. Allan, J., & Omarova, T. (2022). Disability and inclusion in Kazakhstan. Disability & Society, 37(7),
1067-1084, DOI: https://doi.org/10.1080/09687599.2020.1867073.

13. Makoelle, T. M. (2022). Inclusive education in Kazakhstan: Achievements and challenges. Bildung
und Erziehung, 75(4), 408-429.

14. Passeka, Y., & Somerton, M. (2024). Bridging the gap: Special educators’ perceptions of their profes-
sional roles in supporting inclusive education in Kazakhstan. Disability & Society, 39(6), 1380-1401.

15. Turlubekova, M. B., & Bugubayeva, R. O. (2021). Inclusive education in Kazakhstan: Analysis of the
organizing process and the possibility of its further development. Central Asian Economic Review, (3), 89-109.

16. Zakon Respubliki Kazahstan ot 27 ijulja 2007 goda Ne 319-II1 «Ob obrazovanii». (2022). Adilet. Re-
ceived 2 May 2025, from: https://adilet.zan.kz/rus/docs/Z070000319  (In Russian).

17. Sluzhbu psihologo-pedagogicheskogo soprovozhdenija uchashhihsja vnedrjajut v shkolah i kolledzhah.
(2025, 12 maja). Zakon.kz. Received 4 May 2025, from: https://www.zakon.kz/pravo/6477007-sluzhbu-psik-
hologopedagogicheskogo-soprovozhdeniya-uchashchikhsya-vnedryayut-v-shkolakh-i-kolledzhakh.html  (In
Russian).

18. Prikaz Ministra prosveshhenija Respubliki Kazahstan ot 29 aprelja 2025 goda Ne 92. Zaregistriro-
van v Ministerstve justicii Respubliki Kazahstan 30 aprelja 2025 goda Ne 36047 «Ob utverzhdenii Pravil
dejatel'nosti sluzhby psihologo-pedagogicheskogo soprovozhdenija v organizacijah obrazovanijax». (2025).
Adilet. Received 4 May 2025, from: https://adilet.zan.kz/rus/docs/V2500036047 (In Russian).

19. Human Rights Watch. (2019). «On the margins»: Education for children with disabilities in Kazakh-
stan. USA: Human Rights Watch. 72 p.

20. UNESCO. (2020). Global education monitoring report 2020: Inclusion and education: All means all.
Paris: UNESCO. 502 p. DOI: https://doi.org/10.54676/JJINK6989.

21. UNESCO. (2023). Global education monitoring report 2023: Technology in education: A tool on
whose terms? Paris: UNESCO. 526 p. DOI: https://doi.org/10.54676/UZQV8501.

22. OECD. (2017). Building inclusive labour markets in Kazakhstan: A focus on youth, older workers and
people with disabilities. Paris: OECD Publishing. 199 p. DOI: https://doi.org/10.1787/9789264273023-en.

23. Ainscow, M., Howes, A., Farrell, P., & Frankham, J. (2003). Making sense of the development of
inclusive practices. European Journal of Special Needs Education, 18(2), 227-242.

24. Ainscow, M. (2005). Developing inclusive education systems: What are the levers for change? Journal
of Educational Change, 6(2), 109—124.

25. Ainscow, M., Booth, T., Dyson, A., Farrell, P., Frankham, J., Gallannaugh, F., ... Smith, R. (2006).
Improving schools, developing inclusion. London: Routledge, 7, 145-165.

26. Armstrong, P., & Ainscow, M. (2018). School-to-school support within a competitive education sys-
tem: Views from the inside. European Journal of Special Needs Education, 29(4), 614-633.

27. Ainscow, M. (1999). Understanding the development of inclusive schools. Routledge. 252 p.

28. Haegele, J. A., & Mabher, A. J. (2023). Toward a conceptual understanding of inclusion as intersubjec-
tive experiences. Educational Researcher, 52(6), 385-393.

29. Hernandez-Saca, D. 1., Voulgarides, C. K., & Etscheidt, S. L. (2023). A critical systematic literature
review of global inclusive education using an affective, intersectional, discursive, emotive and material lens.
Education Sciences, 13(12), Article 1212. DOI: https://doi.org/10.3390/educscil3121212
ISSN 2789-4398 Central Asian

e-ISSN 2789-4401 80 Economic Review




I'OCYAAPCTBO U BU3HEC: TEOPUA U ITPAKTUKA YITPABJIEHUA
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

30. Piccolo, G. (2022). For the Right to Learn: The Contributions of the Social Model of Disability to
School Inclusion. Educagdo em Revista, 38, Article €36926.

31. Cobb, D., & Couch, D. (2022). Locating inclusion within the OECD’s assessment of global compe-
tence: An inclusive future through PISA 2018? Policy Futures in Education, 20(1), 56-72.

32. Asiimwe, A. (2025). Strategies for Inclusive Education in Public Systems. Research Output Journal of
Arts and Management, 4(1), 31-35. DOI: https://doi.org/10.59298/ROJAM/2025/413135.

33. Ketikidou, G., & Saiti, A. (2025). The promotion of inclusive education through sustainable and sys-
temic leadership. International Journal of Leadership in Education, 28(3), 639-654.

34. Agasisti, T., Froumin, 1., & Platonova, D. (2022). Introduction to the special issue on public adminis-
tration in education. International Journal of Public Administration, 45(2), 81-83.

35. Efendi, M., Pradipta, R. F., Dewantoro, D. A., Ummah, U. S., Ediyanto, E., & Yasin, M. H. M. (2022).
Inclusive Education for Student with Special Needs at Indonesian Public Schools. International Journal of
Instruction, 15(2), 967-980.

36. Ontario Ministry of Education. (2022). New Teacher Induction Program (NTIP): Induction Elements
Manual. Queen’s Printer for Ontario. 47 p.

37. Government of British Columbia. (2025). Inclusive Education Policy. Received May 4, 2025, from
https://www2.gov.bc.ca/gov/content/education-training/k-12/support/diverse-student-needs/inclusive-education.

38. Deyrich, M. C., & Kohout-Diaz, M. (2023). Inclusive education policy and experience: Global and
local perspectives. European Journal of Education, 58(2), 181-184.

39. Ministry of Education and Culture (Finland). (2025). Right to Learn: Development Programme for
Education and Training 2020-2022. Received May 4, 2025, from https://okm.fi/en/right-to-learn

40. Strom, K., & Sundqvist, C. (2021). In pursuit of the inclusive school: The case of Finland. In Dia-
logues between Northern and Eastern Europe on the Development of Inclusion (pp. 83-98). Routledge.

41. Zhukova, Y., Bryl, K., Svystun, L., Kobrusieva, Y., & Leheza, Y. (2023). Legal regulation of public
administration of education and science. Cuestiones Politicas, 41(76), 336-346.

42. European Agency for Special Needs and Inclusive Education. (2025). Data tables and background
information. Poland — Country Information. Received May 4, 2025, from https://www.european-agency.org/
country-information/poland/national-overview.

43. Lipsky, M. (1980). Street-level bureaucracy: dilemmas of the individual in public services. Russell
Sage Foundation. 244 p.

44, Taylor, 1., & Kelly, J. (2006). Professionals, discretion and public sector reform in the UK: re-
visiting Lipsky. International Journal of Public Sector Management, 19(7), 629-642. https://doi.
org/10.1108/09513550610704662

45. World Bank. (2019). Inclusive Education Initiative: Transforming Education for Children with Dis-
abilities. Received May 4, 2025, from https://www.worldbank.org/en/topic/socialsustainability/brief/inclu-
sive-education-initiative-transforming-education-for-children-with-disabilities.

46. UNICEF Georgia. (2023). Partnership initiative highlights the support provided for strengthening
inclusive education. Received May 4, 2025, from https://www.unicef.org/georgia/press-releases/partnership-
initiative-highlights-support-provided-strengthening-inclusive-education.

47. OECD. (2023). Equity and Inclusion in Education: Finding Strength through Diversity. OECD Pub-
lishing. 370 p. DOI: https://doi.org/10.1787/e9072e21-en.

48. World Bank. (2024). Kazakhstan — Education Modernization Project, Project ID P153496. Received
May 4, 2025, from https://projects.worldbank.org/en/projects-operations/project-detail/P153496.

49. OECD. (2021). Towards Equity in School Funding Policies (No. 41). OECD Publishing. https://doi.
org/10.1787/6a3d127a-en.

50. Maksatova, A. (2024). Development of inclusive education for students with disabilities in Kazakh-
stan. InterConf+, 50(221), 80—87. DOI: https://doi.org/10.51582/interconf.19-20.10.2024.010.

51. Ait Si Mhamed, A., & Kasa, R. (2023). Per-capita school funding in Kazakhstan. NORRAG Global
Education Center. Received May 4, 2025, from https://www.norrageducation.org/per-capita-school-funding-
in-kazakhstan.

Ne 4 (163) 81 Volume 4 No. 163




MEMIJIEKET XXOHE BU3HEC: BACKAPY TEOPUACBHI MEH ITPAKTHUKACHI
STATE AND BUSINESS: THEORY AND PRACTICE OF MANAGEMENT

52. Rollan, K., & Somerton, M. (2021). Inclusive education reform in Kazakhstan: civil society activism
from the bottom-up. International Journal of Inclusive Education, 25(10), 1109-1124. https://doi.org/10.1080
/13603116.2019.1599451

53. Rollan, K. (2021). Kazakhstan’s transition to inclusion: the journey so far. In Inclusive Education in a
Post-Soviet Context, A Case of Kazakhstan (pp. 3—18). https://doi.org/10.1007/978-3-030-65543-3 1

54. Maulsharif, M., Nurbekova, Z., & Naimanova, D. (2022). The Path to Inclusive Education in Kazakh-
stan: Barriers to Overcome. Eurasian Journal of Educational Research, 99, 45-62.

55. Bilyalov, D., Movkebayeva, Z., & Khamitova, D. (2024). Barriers to Inclusion: Insights from Special
Education Teachers in Kazakhstan. Eurasian Journal of Educational Research, 113, 137-157.

56. Van Maanen, J. (1983). Qualitative Methodology. Sage Publications. 193 p.

57. Fraenkel, J. R., & Wallen, N. E. (1993). How to Design and Evaluate Research in Education. Mc-
Graw-Hill. 290 p.

58. Malterud, K. (2012). Systematic text condensation: a strategy for qualitative analysis. Scandinavian
Journal of Public Health, 40(8), 795-805. DOI: https://doi.org/10.1177/1403494812465030.

59. DKNews.kz. (2024). S kakimi problemami stalkivaetsya Kazakhstan na puti k realizatsii inklyuzivno-
go obrazovaniya. Received May 4, 2025, from https://dknews.kz/ru/v-strane/328290-s-kakimi-problemami-
stalkivaetsya-kazahstan-na-puti-k (In Russian).

KA3AKCTAHHBIH OPTA BLJIIM BEPY )KYWUECIHIE WHKJIIO3UBTI BLJIIM BEPY
MEMJIEKETTIK CASICATBIH ICKE ACBIPY IbIH MOCEJIEJIEPI MEH TETIKTEPI

. Opbinbacapos’2*, M. AdainaybiTkoxkal, E. Ockenoaen!
"Hapxo3 YuusepcureTti, Anmmarsl, Kazakcran PecryOaukacer
2SDU Vuusepcwureri, Kackesnen, Kazakcran PecmyOmnkacs

AHIATIHA

3epmmey maxcamor — AmaTbl 00JIBICHI MbIcaNIbIHIA Ka3akcTaHmarbl Kalbl OL1iM OCpETiH MEKTENTEp/Ie
WHKITIO3UBTI OiTiM Oepylli JKy3ere achlpyfa ocep €TETiH Heri3ri Keieprilepi aHbIKTay »KOHE MEMIICKETTiK
Oackapy TETIKTEpiH 3epTTey.

Odicnamacwvl. 3epTTey canalblK ojicHamara HerizgenreH. KykaTTbIK Tanjgay >KoHE IKapThulai
KYpBUTBIMAATIFaH cyX0aT 3JIEMEHTTEPIMEH OHJIaliH cayalilHaMa oJIicTepl KOJAaHBULIBL 3epTreyre AJMaThl
00sbickl MeH Kackenen kayachiHblH 40 MEKTEOIHEH AUPEKTOPJIAp, MHKIIIO3US OOWBIHINIA YHJISCTIpyMIiiep
KOHE MYFaTiMJep KaThICTHI.

3epmmeyoiy Oipeeetinici / KyHOwviibievl. by 3eprrey KazakcraH skaraailblHIa KETKUTIKCI3 3€pTTEITreH
0acKapylIbLUIBIK JKOHE YKOHOMHKAJIBIK acleKTiiepre Hazap aynapaibl. DMIMPUKAJIBIK JEPEKTep allFall peT
WHKIIO3UBTI OLTIM Oepy[iH Keaepriiepi MEH »Ky3ere acelpy HIapTTapblH OiumiM Oepy yAepiciHiH Tikenen
KaTBhICYIIBUIAPBIHBIH KO3Kapachl HETI31He KYHenei .

3epmmey namuoicenepi. bec Heri3ri keaepri TOObI aHBIKTANABI: HHPPAKYPBUIBIMHBIH KETKUTIKCI3AIr, Kajap
TaIIIBUIBIFBI, MAKCATThI KAPKBUIAH/BIPY/IbIH KETiCIeyl, OKIMINIIIK KOJJIAYIbIH SJICI3/Ir KOHE QJICyMEeTTIK
OpTaHBIH JalblH eMecTiri. HoTmxkenep MHKIIO3USHBI THIMI €HTi3y YIIIH MEMIIEKETTIK OacKapy TeTiKTepiH
YKAHFBIPTY MEH TYPaKThI OIOKETTIK KOCTapiiay KaKeTTUTIT H KOpCeTe/i.

Tytiin co30ep: MHKIIO3UBTI OuTiM Oepy, MEMJICKETTIK Oackapy, KapKbUIaHIBIPY, epekiie OuliM Oepy
KaKETTUIIKTEp1, KeIeprijep, icke acklpy TeTiktepi, Kazakcras.
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I'OCYAAPCTBO U BU3HEC: TEOPUA U ITPAKTUKA YITPABJIEHUA
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MPOBJEMBI 1 MEXAHU3MbI PEAJIM3AIIMUA IT'OCYJIAPCTBEHHOM MOJUTUKA
HMHKJIIO3UBHOI'O OBPA3OBAHUSA B CUCTEME CPEJHEI'O OBPA30OBAHUSA
KA3AXCTAHA
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AHHOTALIMUA

L]env ucciredosarnus — BBIIBUTH KITIOUEBBIE Oapbephl K N3YYUTh MEXaHU3MbI TOCYIapCTBEHHOTO YIIPABICHHS,
BIUSIONINE HA PeaM3aldi0 WHKIIO3MBHOTO 00pa30BaHUS B CpeAHMX INKomax KazaxcraHa, cocpeoTOdnB
BHUMaHHE Ha MpuMepe ATMaTHHCKONW 00J1acTH.

Memooonozua. VccnenoBanne OCHOBAaHO Ha Ka4eCTBEHHOM TIOAXONE. BBUIM HCMONB30BaHBI METOIIBI
aHaJM3a TOKYMEHTOB M OHJIAH-OIIPOCa C AJIEMEHTAMH MOTyCTPYKTYPHPOBAHHBIX HHTEPBBIO. B nccnenoBannu
MIPUHSITN y9acTHe AUPEKTOPa, KOOPAWHATOPHI 110 WHKIIO3UN U yuuTens n3 40 mxon AIMaTHHCKON obOnactu
u Kackenena.

Opueunansnocms / yennocmo ucciredosanus. CTaThsl TOCBAIICHA YIPABICHYECKUM H SKOHOMHUYECKHM
acTmeKTaM MHKJIIO3UBHOTO 00pa3oBaHUs, KOTOPHIE OCTAIOTCS HEAOCTATOYHO M3YYEHHBIMU B Ka3aXCTaHCKOM
KkoHTeKcTe. [IpoBeeHHOe SMITMPHYECKOe NCCIIeIOBAHNE BIIEPBHIE CHCTEMATH3NPYET BOCTIPUATHE 0apbepoB U
YCIIOBHI WHKITIO3MH CAMUMH Y9aCTHUKAMHU 00pa3oBaTeNbHOTO MpoIiecca.

Pezynomamul uccnedosanus. beinm BRIABIEHBI MATH KIFOYEBBIX TPYMI OapbepoB: MHPPACTPYKTypHBIC
OTpaHWYCHHS, HEXBATKa IEPCOHAIIA, HEJIOCTaTOYHOE (prHAHCUpOBaHUE, cllabas aIMIHUCTPATUBHAS MTOIEPKKA
Y HH3Kas CONMaIbHAs TOTOBHOCTH. [loTydeHHbIEe pe3ynbTaThl MOATBEPIKIAI0T HEOOXOAMMOCTh MOIEPHA3AIIAN
MEXaHH3MOB T'OCY/IapCTBEHHOTO YIIPABJICHUS U yCTOMYNBOTO OFOKETHOTO TUTAHUPOBAHUS I 00eCIIeYeHNs
PaBHOTO JOCTYTa K KAYECTBEHHOMY 00OPa30BaHMIO [T BCEX YUAITHXCS.

Kurouesvlie crosa: HKITIO3UBHOE 00pa30BaHue, TOCYJapCTBEHHOE YIIpaBiieHUe, ((MHAHCHUPOBAHHE, 0COObIe
obpazoBareabHBIC TOTPEOHOCTH, Oapbhephbl, MEXaHU3MBI peanu3annn, KazaxcraH.
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