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ABSTRACT

Purpose of the research. Understanding and fostering work resilience of teaching professionals is imperative
for their well-being and work effectiveness. However, the lack of comprehensive review articles on teacher
work resilience highlights a significant gap in existing scientific literature, emphasizing the need for systematic
synthesis and analysis of current research. Therefore, this review article aims to provide a comprehensive
examination of the collection of knowledge on teacher resilience and ensures a thorough understanding of its
critical aspects for educators' well-being and professional excellence.

Methodology. To reach this goal, the article implemented a methodology of systematic search and thematic
synthesis of topics.

Originality / value of the research is a synthesis of current knowledge on the topic of teacher resilience,
which as not previously investigated. The article contributes a holistic understanding of teacher resilience,
identifies research gaps, and proposes future directions for inquiry.

Findings. The results serve as a roadmap for scholars, encouraging further exploration into nuanced aspects
of teacher resilience, thus contributing to the current scholarly discourse.

Keywords: resilience, work resilience, educators, university, HEI, review.

INTRODUCTION

Higher education serves as a key driver of societal progress by producing skilled professionals, advancing
knowledge through research, and fostering innovation. However, the effectiveness of HEIs depends heavily
on the performance and well-being of educators. Recent years challenges such as technological advancements,
increasing workloads, evolving educational demands, and global crises as pandemic have significantly impacted
educators' work environments, often leading to stress, burnout, and exhaustion. This led to the emergence of
work resilience as a crucial factor in maintaining work performance and succeeding despite adversity.

Work resilience refers to an individual’s ability to adapt, recover, and thrive in the face of workplace
challenges and adversity [1]. In the context of higher education institutions (HEIs), resilience plays a critical
role due to the multifaceted demands placed on educators. These include managing productivity expectations,
delivering high-quality teaching, and fulfilling administrative responsibilities, all while navigating pressures
such as limited resources, institutional restructuring, and global crises [2]. When educators lack resilience, it
can result in burnout, reduced job satisfaction, and higher turnover rates [3]. Such outcomes have detrimental
effects on the quality of education and research output. Conversely, resilient individuals are better equipped
to adapt to challenges, maintain productivity, and contribute positively to institutional success [4]. Thus,
the exploration of teacher work resilience in higher education context holds paramount importance in
contemporary educational management. However, despite its significance, the concept of work resilience
remains underexplored in higher education. Existing research mainly focuses on resilience in primary and
secondary education or investigates organizational resilience without addressing the specific challenges faced
by academic staff in universities [5]. Academic staff must balance high research productivity expectations
with teaching responsibilities and administrative tasks, often under tight deadlines [6]. Resilient educators
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are better equipped to manage change and create a positive learning culture for students, which is crucial
for universities aiming to remain competitive in a rapidly changing global education system. Therefore, it
is significant to understand and explore teacher work resilience in academe. To address this gap, this review
article synthesizes existing literature on higher education teacher resilience. First, by reviewing papers on
resilience in the workplace important contributions provided by synthesizing literature with the same thematic
topic. Second, articles on educator resilience analyzed to provide a thorough research agenda for the future.

Literature review. The term resilience, which means in Latin «to jump back» emerged in academic
literature in the 1970s [7]. In the last fifty years, resilience as a topic has seen a rise in popularity. Research on
resilience has expanded into many fields, including psychology, engineering, economics, management, and
environmental science. Today, resilience is a multidisciplinary topic that can be further divided into ecological,
organizational, systemic, and psychological categories. Extensive investigation has been done in the field of
psychology. Social psychology describes resilience as an ability to withstand and recover from adversity.
Over the past twenty years, it has also been a key idea in mental health theory and research [8]. Positive
adaptation, within the context of significant risk or hardship, is a dynamic process that is a part of resilience
[9]. However, Kaufman and Ziegler demonstrate that the same adversity can result in different consequences
[10]. In the social sciences, according to Masten resilience defined as an inference about a person’s life that
requires two fundamental elements: experience of adversity is the first defining factor, and positive adaptation,
which allows the entity to regain a stable level of performance or well-being, is the second element [11].
Highlighting the relevance of resilience in managing stress, Masten also says that resilience involves not only
the ability to endure stress but also the ability to flourish and adapt in the face of challenges. Resilient people
are better able to control how they react emotionally to stimuli, which promotes more adaptive coping and less
psychological discomfort [12]. Resilience plays a pivotal role in stress management, functioning as a protective
factor that permits people to cope with and bounce back from challenging situations [13]. Resilience in stress
management encompasses more than just overcoming adversity; it also involves constructive adaptation and
personal progress, as highlighted in the work of Tedeschi and Calhoun's study on posttraumatic recovery [14].

In the context of organizations, research on resilience has been conducted across various businesses and
professions, such as general business organizations [ 15], healthcare [16], or the military [17]. In the educational
context most studies concentrate on work resilience in primary or secondary education organizations,
overlooking the distinctive demands of the academic profession, such as research pressures, teaching
responsibilities, and administrative duties. However, how the work resilience of educators in HEIs has been
studied and developed is unknown. This gap necessitates a deeper exploration of educators’ resilience in HEISs.
Furthermore, understanding work resilience is essential for fostering supportive institutional environments that
promote not only individual well-being but also institutional success.

MAIN PART

Methodology.

Data collection. Studying teacher resilience in higher education institutions requires a systematic and
thorough methodology to navigate the extensive and diverse body of research on the topic. To ensure the
maintenance of the integrity and validity of the review, this section outlines the methodology used to find,
evaluate, and synthesize relevant articles. To comprehensively encompass the existing knowledge base, a
systematic search was developed. Data extraction was performed utilizing sources from the Web of Science
and Scopus publication databases. A combination of keywords such as “teacher work resilience”, “higher
education institutions”, and related terms were carefully searched. Keyword search string produced 49
research papers. Further, data collection screened and refined by document type and language resulting 43
research papers. Only peer-reviewed articles were considered. The focus was primarily on empirical studies
and scholarly reviews that specifically addressed teachers’ resilience in higher education contexts. To ensure
consistency and accessibility, publications in languages other than English were not included.

In the end of systematic search last dataset was refined by reading titles and abstracts to include relevant
articles to the topic of interest. Literature which did not focus on the resilience of teachers in academia were
excluded.
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Figure 1 — Dataflow through the different phases of a systematic review
Note — compiled by authors based on source [18]

As a result, thirty documents were sampled. Duplicate articles in two datasets have been identified and
excluded. The final sample of documents included 22 papers. Figure 1 shows the step-by-step process of
systematic literature search and its results. The synthesis process involved organizing the reviewed articles
thematically to identify patterns within the literature.

Data analysis. The data analysis for this study involved a thematic analysis, a qualitative method used
to systematically identify, analyze, and interpret patterns (themes) within the collected literature. For this
purpose, the thematic analysis was conducted following the guidelines established by Braun and Clarke [19],
which are widely used for synthesizing qualitative data, including systematic reviews and meta-analyses. This
approach provides an in-depth understanding of the resilience of educators in higher education institutions and
to synthesize the key findings from the 22 selected research articles.

The thematic analysis followed a rigorous and structured process, ensuring the reliability and validity of the
synthesized results. The first step involved familiarization with dataset by thoroughly reading the 22 selected
articles. Each article was reviewed to gain an understanding of its objectives, methodologies, key findings, and
relevance to the topic of educator resilience in higher education. In the next step key information from each
article was extracted and organized into codes. These codes captured recurring concepts related to teachers’
resilience. The coding process was conducted using a systematic and iterative approach, ensuring that all
significant aspects of the literature were captured.

After the coding process, similar topics were grouped to form broader themes. This step involved identifying
patterns and relationships among the codes to uncover the main factors influencing educators’ resilience. The
identified themes were reviewed to ensure their accurate representation of the findings of the selected articles.
Themes were validated by cross-checking with the original research objectives and focus on educators'
resilience in higher education. Further each theme was clearly defined and labeled to reflect its nature. In the
last step a narrative synthesis was developed by organizing the themes into a coherent framework.

The thematic analysis provided a structured and comprehensive overview of the current state of knowledge
on educators’ resilience in HEIs. It revealed gaps in the literature and areas for future research.

Results and Discussion. Having undertaken the systematic review of literature on teacher resilience in
higher education, this section presents the synthesized results and encourages thoughtful discussion. The
findings showcased here are the results of data extraction, thematic analysis, and the thorough process of
examination. They provide insight into the various aspects of teacher resilience in higher education sector, and
highlight current issues, problems, and new ideas in this research field. The results of review presented in an
orderly manner, with each section thematically organized to unveil recurring themes and important takeaways
from the evaluated studies. Each thematic category captures the various dimensions of teacher resilience and
provides comprehensive representation of the current discourse within the academic community. Thus, the
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resilience of teachers in higher education were studied specifically with regard to the next themes: 1) resilience
building factors; 2) teacher work performance; 2) teachers well-being; and 3) teachers’ adaptation to change.

Teacher resilience building factors. Resilience is not only a personal trait but also a dynamic process that
can be advanced and strengthened over time. In the reviewed articles several authors explored resilience —
building factors, emphasizing the importance of furnishing educators with skills and mindset necessary to
navigate dynamic field of HE. Fan et al. study manifested individual agency of teachers as an important factor
in development of teachers’ resilience [20]. According to Kowitarttawatee and Limphaibool mindfulness is
crucial for advancing teacher resilience [21]. Further, Namaziandost and Heydarnejad indicate that university
professors who developed productive immunity and emotion regulation are more resilient to adversities [22].
Studying the experience of teachers during multiple crises Lu and Hua [23] demonstrate the importance
of mutual support and co-learning for developing resilience, hence providing new perspectives on factors
contributing to teacher resilience. These studies show that resilience building factors require highly selective
and dynamic engagement of teachers with resilience development strategies. Resilient educators should be
well prepared to adopt appropriate pedagogical skills [24], thus making significant contributions for advancing
the quality of higher education.

Resilience for educators’ performance. Research on the topic of teacher performance examines how
resilience affects the process and the results of their work. The resilience of teachers varies greatly according
to how long they have been in academe. For example, teachers with 10 years or more of experience were
found to be much more resilient than teachers with one to three years of work experience by Estaji and Rahimi
[25]. However, it is important to note, though, that resilience is not a function of experience years, but rather
of an individual's ability to overcome a variety of challenges. These findings support studies, which describe
resilience as a developable process to successfully adapt and prosper in the face of obstacles or challenges.
Therefore, Ruge et al. [26] suggest teachers to develop and apply their own “teaching philosophy” for increased
personal resilience, job performance, and career satisfaction. Xie performing correlation analysis, found strong
association between teacher resilience and work engagement [27]. This means that teachers’ work engagment
significantly was predicted by their resilience.

Work resilience for teacher well-being. Developing the teacher’s resilience is important for their teaching
performance as well as for their wellbeing. For teachers being able to take care of their well-being plays a more
significant role than strategies which focus directly on coping with everyday work challenges [28]. However,
teachers must cope with everyday work challenges to stay physically and mentally healthy. To improve the
mental health condition of teachers, schools can help them to strengthen psychological resilience through
professional counseling activities. Psychological resilience as a crucial protective element of teacher’s psychache,
positively correlates with perceived social support [29]. However, stress is present in every workday, and it has
a negative impact on overall wellbeing, causing anxiety, anguish and job burnout. Thus, Shang [30] suggests
systematically foster resilience of teachers as a strategy for handling adverse work circumstances and preventing
burnout. In crises such as pandemics, emotions of anxiety and stress are undoubtedly intensified. Understanding
the sources of stress has the potential to shape teachers' resilience response [31]. Casimiro studied stress, anxiety
and resilience of teachers in Covid-19 pandemic and came to conclusion that the emotional state of most of the
teachers is low in isolation [32]. However, resilience response is positive in the way of facing and reacting to
events. Confirming these results Delgado-Galleos et al. says that resilience seems to be a predictor of adaptation
teachers have undergone to manage tension and anxiety during Covid-19 crisis [33].

Resilience of educators to change. Research on the resilience of teachers to changes covers articles on adapting
them to a crisis such as pandemic. For instance, how teachers shifted from traditional teaching methods in lecture-
rooms to remote and online teaching studied by many scholars. For instance, Zara et al., exploring the concept
of pedagogical resilience, found that teachers’ resilience influenced by their personal, professional, and social
attitudes toward teaching and learning [34]. According to them they are resilient by being flexible and adaptive
to the situation despite having no experience in online and remote teaching. However, according to Weidlich
and Kalz [35] teachers demonstrated resilience in coping with remote teaching challenges by maintaining
teaching qualities, personality factors as well as their work experience. Nevertheless, HE teachers showed higher
adaptability response to new requirements of digitalization due to the greater freedom in using platforms and tools

Ne 1 (160) 35 Volume 1 No. 160




YJITTBIK SKOHOMUKA: TAMY BAT'BITTAPHI
NATIONAL ECONOMY: DEVELOPMENT VECTORS

for online teaching [36]. Badiozaman, further exploring online readiness of teachers, examine their transitioning
experience to online teaching to understand what competencies were central during pandemic [37]. As a result,
agentic competence emerged as crucial in shaping resilience during the transition. Findings of Paliwal and Singh
connote that technical competencies possessed by the teachers meet the requirements to handle online education
[38]. While technology have allowed teachers to work online, it eliminated the line between work and private
life. Therefore, adoption of digitalization negatively linked with trauma among faculty members [39], although it
shows positive connection with the psychological resilience of professors.

By discussing the results and systematizing the principal findings of the research papers, review provided
a holistic and insightful narrative that summarizes the current state of knowledge regarding the resilience of
teachers in higher education. In the next section the result of the literature analysis offers a future research
direction for scholars.

Future research agenda. The results of the literature review show that the topic of teacher resilience
in higher education has not been studied profoundly and it requires further research in several directions.
Firstly, conduct longitudinal studies to track the evolution of educators’ resilience over time. Examine how
the resilience of teachers evolves throughout an educators’ career and identify crucial points for assistance and
support. Secondly, investigate how different aspects of teacher resilience are shaped by the intersections of
gender, ethnicity, socioeconomic and academic background. This will allow to explore how these intersections
influence the resilience in higher education. Thirdly, scholars further can investigate the role of community
and peer support in fostering resilience. For example, the impact of collaborative networks, mentorship
programs, peer-learning communities on teachers’ capacity to overcome challenges and maintain their well-
being can be explored. The intersection of teacher resilience with overall well-being is also subject to future
research. Research can be expanded by investigating how practices promoting self-care, work-life balance
contributes to teacher resilience, focusing on strategies for sustaining mental and emotional health. Finally,
the influence of institutional policies as well as resilience enhancing interventions could be broadly analyzed.
For example, scholars could investigate the effect of workload, career development initiatives, support systems
within higher education institutions on educators’ resilience levels. These research agendas will allow to
deepen understanding of teacher resilience in HE, suggesting valuable knowledge for teachers themselves,
policymakers and researchers focused in creating favorable academic environments.

CONCLUSION

Work resilience is a vital factor in ensuring educators' productivity and well-being in higher education
institutions (HEIs). However, its development is deeply influenced by how educational institutions are
managed. When viewed through the lens of educational management, the concept of work resilience highlights
the interplay between institutional policies, leadership practices, and the organizational culture that either
promotes or hinders resilience among academic staff. Findings from this review indicate that work resilience
of educators is developed over time and experiences but also requires internal and external factors that
help them to stay still and develop work resiliency. From a practical point, this review has identified future
research directions related to the work resilience of teachers in academe. The systematic review's focus on
papers published in database journals is one of its limitations. As a result, it's possible that important findings
published in books or research reports were excluded. Despite this limitation, the review of existing research
papers allowed to identify key findings as well as suggest further research directions for scholars.

REFERENCES

1. Smith B. W., Dalen J., Wiggins K., Tooley E., Christopher P., Bernard J. The Brief Resilience Scale:
Assessing the ability to bounce back. International Journal of Behavioral Medicine, 2008. — Ne 15(3). — P.
194-200. — DOI: DOI: 10.1080/10705500802222972.

2. Brennan J., Teichler U. The future of higher education and the future of higher education research.
Higher Education, 2008. — Ne 56(3). — P. 259-264. — DOI: https://doi.org/10.1007/s10734-008-9124-6.

3. Maslach C., Leiter M. P. Understanding the burnout experience: Recent research and its implications for
psychiatry. World Psychiatry, 2016. — Ne 15(2). — P. 103—111. — DOI: 10.1002/wps.20311.

ISSN 2789-4398 Central Asian
e-ISSN 2789-4401 36 Economic Review




HAIIMOHAJIbHA A1 DKOHOMUKA: BEKTOPBI PA3BBUTUA
NATIONAL ECONOMY: DEVELOPMENT VECTORS

4.Yusuf A., Adams C., Dingley K. (2019). Institutional support for building resilience in educators: Lessons
from higher education. International Journal of Educational Management. — Ne 33(4). — P. 729-744.

5. Dahlgren M. A., Hult H., Dahlgren L. O., Hard af Segerstad, H., Johansson K. From senior student to
novice worker: Learning trajectories in political science, psychology, and mechanical engineering // Studies in
Higher Education. — 2007. — Vol. 32, Ne 5. — P. 569-586.

6. Dahlgren M. A., Hult H., Dahlgren L. O., Hard af Segerstad, H., Johansson K. From senior student to
novice worker: Learning trajectories in political science, psychology, and mechanical engineering // Studies in
Higher Education. — 2007. — Vol. 32, Ne 5. — P. 569-586.

7. Vernon R. F. A brief history of resilience // In: Clauss-Ehlers, C. S., Weist, M. D. (eds). Community
planning to foster resilience in children. — Springer, 2004. — P. 13-26. — DOI: 10.1007/978-0-306-48544-2.

8. Reyes J. A., Elias M. J., Parker S. J., Rosenblatt J. L. Promoting educational equity in disadvantaged
youth: the role of resilience and social-emotional learning // In: Goldstein, S., Brooks, R. (eds). Handbook of
Resilience in Children. — Boston, MA: Springer, 2013. — P. 179-190.

9. Luthar S. S., Cicchetti D., Becker B. The Construct of Resilience: A Critical Evaluation and Guidelines
for Future Work // Child Development. —2000. — Ne 71(3). — P. 543-562. — DOI: https://doi.org/10.1111/1467-
8624.00164.

10. Kaufman J., Zigler E. Do abused children become abusive parents? // American Journal of
Orthopsychiatry. — 1987. — Ne 57(2), 186—192. — DOI: https://doi.org/10.1111/j.1939-0025.1987.tb03528.x.

11. Masten A. S. Ordinary magic: Resilience processes in development // American Psychologist. — 2001.
—Ne 56(3). — P. 227-238. — DOL: https://doi.org/10.1037/0003-066X.56.3.227.

12. Tugade M. M., Fredrickson B. L. Resilient Individuals Use Positive Emotions to Bounce Back from
Negative Emotional Experiences // Journal of Personality and Social Psychology. —2004. — Ne 86(2). — P. 320—
333. - DOI: https://doi.org/10.1037/0022-3514.86.2.320.

13. Fletcher D., Sarkar M. (2013). Psychological Resilience: A Review and Critique of Definitions, Concepts,
and Theory // European Psychologist. — 2013. — Ne 18(1). — P. 12-23. — DOI: https://doi.org/10.1027/1016-
9040/a000124.

14. Tedeschi R. G., Calhoun L. G. TARGET ARTICLE: ‘Posttraumatic Growth: Conceptual Foundations
and Empirical Evidence’ // Psychological Inquiry. —2004. — Ne 15(1). —P. 1-18. — DOI: https://doi.org/10.1207/
s15327965pli1501 01.

15. Carvalho A., Areal N. Great Places to Work ®: Resilience in Times of Crisis / Human Resource
Management. — 2016. — Ne 55(3). — P. 479—498. — DOI: https://doi.org/10.1002/hrm.21676.

16. Cooper A. L., Brown J. A., Rees C. S., Leslie G. D. Nurse resilience: A concept analysis // International
Journal of Mental Health Nursing. —2020. — Ne 29(4). — P. 553—-575. — DOI: https://doi.org/10.1111/inm.12721.

17. Lee J. E., Sudom K. A., Zamorski M. A. Longitudinal analysis of psychological resilience and mental
health in Canadian military personnel returning from overseas deployment // Journal of Occupational Health
Psychology. —2013. — Ne 18(3). — P. 327-337. — DOI: 10.1037/a0033059.

18. Moher D., Liberati A., Tetzlaff J., Altman D. G. Preferred Reporting Items for Systematic Reviews and
Meta-Analyses: The PRISMA Statement // Journal of Clinical Epidemiology. —2009. — Ne 62(10). — P. 1006—
1012. — DOLI: https://doi.org/10.1016/j.jclinepi.2009.06.005

19. Braun V., Clarke V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology,
3(2), 77-101. — DOI: https://doi.org/10.1191/1478088706qp0630a

20. Fan L., Ma F., Liu Y., Liu T., Guo L., Wang L. Risk Factors and Resilience Strategies: Voices from
Chinese Novice Foreign Language Teachers // Frontiers in Education. — Ne 5. — Article 565722. — P. — DOL:
https://doi.org/10.3389/feduc.2020.565722.

21. Kowitarttawatee, P., Limphaibool, W. Fostering and sustaining teacher resilience through integration
of Eastern and Western mindfulness // Cogent Education. — 2022. — Ne 9(1). — Article 2097470. — P. — DOI:
https://doi.org/10.1080/2331186X.2022.2097470.

22. Namaziandost E., Heydarnejad T. Mapping the association between productive immunity, emotion
regulation, resilience, and autonomy in higher education // Asian-Pacific Journal of Second and Foreign
Language Education. —2023. — Ne §(1). — P. 33. — DOI: https://doi.org/10.1186/s40862-023-00207-3.

Ne 1 (160) 37 Volume 1 No. 160




YJITTBIK SKOHOMUKA: TAMY BAT'BITTAPHI
NATIONAL ECONOMY: DEVELOPMENT VECTORS

23. Lu X., Hua Z. Teacher resilience and triple crises: Confucius Institute teachers’ lived experiences during
the Covid-19 pandemic // Applied Linguistics Review. — 2024. — Ne 15(1). — DOI: https://doi.org/10.1515/
applirev-2021-0193.

24. Qamar, F., Soomro, S., Syed, O. R. Determining factors to foster educators’ pedagogical resilience:
Test of servant leadership and social cognitive theories in post-pandemic era // Journal of Economic and
Administrative Sciences. — 2023. — Ne — P. — https://doi.org/10.1108/JEAS-11-2022-0249.

25. Estaji M., Rahimi A. Revisiting the ESPteachers’ perception of resilience: A call for moreprofessional
development of teachers // The AsianESP Journal. — 2014. — Ne 10(1). — P. 31-70.

26. Ruge G., Schonwetter D. J., McCormack C., Kennelly R. Teaching philosophies revalued: Beyond
personal development to academic and institutional capacity building // International Journal for Academic
Development. — 2023. — Ne 28(1). — P. 59-73. — DOL: https://doi.org/10.1080/1360144X.2021.1963735

27. Xie, F. A Study on Chinese EFL Teachers’ Work Engagement: The Predictability Power of Emotion
Regulation and Teacher Resilience // Frontiers in Psychology. — 2021. — Ne 12. — Article 735969. — DOI:
https://doi.org/10.3389/fpsyg.2021.735969.

28. Wong A. K. Y., Tang S. Y. F., Li D. D. Y., Cheng M. M. H. An exploratory study of teacher buoyancy
// Journal of Professional Capital and Community. — 2021. — Ne 6(3). — P. 281-297. — DOI: https://doi.
org/10.1108/JPCC-02-2020-0011.

29. Zhang L., Pang J., Zhu F. Effect of Perceived Social Support on Psychache: Mediating Effect
of Psychological Resilience // Iranian Journal of Public Health. — 2022. — Ne 51(2). — P. 386-394. — DOL:
10.18502/ijph.v51i2.8691.

30. Shang, W. Job stress and burnout among ideological and political education teachers during the
COVID-19 pandemic: A moderated mediation model // Frontiers in Psychology. — 2022. — Ne 13. — Article
1008854. — DOLI: https://doi.org/10.3389/fpsyg.2022.1008854.

31. Carroll A., Flynn L., O’Connor E. S., Forrest K., Bower J., Fynes-Clinton S., York A., Ziaei M. In
their words: Listening to teachers’ perceptions about stress in the workplace and how to address it / Asia-
Pacific Journal of Teacher Education. — 2021. — Ne 49(4). — P. 420—434. — DOI: https://doi.org/10.1080/
1359866X.2020.1789914.

32. Urcos W. H. C., Urcos C. N. C., Ruales E. A. B. Stress, Anguish, Anxiety and Resilience of University
Teachers in the Face of Covid-19 // Utopia y Praxis Latinoamericana. — 2020. — Ne25(Especial 7). — P. 453—
464. — DOI: https://doi.org/10.5281/zenod0.4009790.

33. Delgado-Gallegos J. L., Padilla-Rivas G. R., Zufiiga-Violante E., Avilés-Rodriguez G., Arellanos-Soto
D., Villareal H. F., Cosio-Leon M. D. L. A., Romo-Cardenas G. S., Islas J. F. Teaching Anxiety, Stress
and Resilience During the COVID-19 Pandemic: Evaluating the Vulnerability of Academic Professionals in
Mexico Through the Adapted COVID-19 Stress Scales // Frontiers in Public Health. —2021. — Ne 9. — Article
669057. — DOI: https://doi.org/10.3389/fpubh.2021.669057.

34. Zara C. G., Balazon F., Wangdi T., Perales W. F., Praditson P., Ulla M. B. Exploring the concept
of pedagogical resilience during the COVID-19 pandemic: Teachers’ perspectives from Thailand and
the Philippines // Frontiers in Education, — 2022. — Ne 7. — 981217. — DOI: https://doi.org/10.3389/
feduc.2022.981217.

35. Weidlich J., Kalz M. Exploring predictors of instructional resilience during emergency remote teaching
in higher education // International Journal of Educational Technology in Higher Education. —2021. — Ne 18(1).
— DOI: https://doi.org/10.1186/s41239-021-00278-7.

36. Obrad C. Constraints and Consequences of Online Teaching // Sustainability. — 2020. — Ne 12(17). —
Article 6982. — DOI: https://doi.org/10.3390/sul2176982.

37. Badiozaman I. F. A. Exploring online readiness in the context of the COVID 19 pandemic // Teaching in
Higher Education. —2023. — Ne 28(8). — P. 1974-1992. — DOI: https://doi.org/10.1080/13562517.2021.1943654.

38. Paliwal M., Singh A. Teacher readiness for online teaching-learning during COVID — 19 outbreak:
A study of Indian institutions of higher education // Interactive Technology and Smart Education. — 2021. —
Ne 18(3). — P. 403-421. — DOI: https://doi.org/10.1108/ITSE-07-2020-0118.

39. Alshareef H. N., Alsoud A. R., MgmJ., Hamid J. A., Abdeljaber O., ThamJ. (n.d.). Teachers’ Perspective
on the Digitalization of Higher Education, Resilience, and Emotional Trauma in Jordan // Educational Sciences:
Theory and Practice. — 2021. — Vol. 21 No. 4. — P. 17-30. — DOI: 10.12738/jestp.2021.4.002.

ISSN 2789-4398 Central Asian
e-ISSN 2789-4401 38 Economic Review




HAIIMOHAJIbHA A1 DKOHOMUKA: BEKTOPBI PA3BBUTUA
NATIONAL ECONOMY: DEVELOPMENT VECTORS

REFERENCES

1. Smith, B. W., Dalen, J., Wiggins, K., Tooley, E., Christopher, P., & Bernard, J. (2008). The Brief
Resilience Scale: Assessing the ability to bounce back. International Journal of Behavioral Medicine, 15(3),
194-200. https://doi.org/10.1080/10705500802222972

2. Brennan, J., & Teichler, U. (2008). The future of higher education and the future of higher education
research. Higher Education, 56(3), 259-264. https://doi.org/10.1007/s10734-008-9124-6

3. Maslach, C., & Leiter, M. P. (2016). Understanding the burnout experience: Recent research and its
implications for psychiatry. World Psychiatry, 15(2), 103—111. https://doi.org/10.1002/wps.20311

4. Yusuf, A., Adams, C., & Dingley, K. (2019). Institutional support for building resilience in educators:
Lessons from higher education. International Journal of Educational Management, 33(4), 729-744.

5. Dahlgren, M. A., Hult, H., Dahlgren, L. O., Hard af Segerstad, H., & Johansson, K. (2007). From senior
student to novice worker: Learning trajectories in political science, psychology, and mechanical engineering.
Studies in Higher Education, 32(5), 569—-586.

6. Dahlgren, M. A., Hult, H., Dahlgren, L. O., Hard af Segerstad, H., & Johansson, K. (2007). From senior
student to novice worker: Learning trajectories in political science, psychology, and mechanical engineering.
Studies in Higher Education, 32(5), 569—586.

7.Vernon, R. F. (2004). A brief history of resilience. In C. S. Clauss-Ehlers & M. D. Weist (Eds.), Community
planning to foster resilience in children (pp. 13—26). Springer. https://doi.org/10.1007/978-0-306-48544-2

8. Reyes, J. A., Elias, M. J., Parker, S. J., & Rosenblatt, J. L. (2013). Promoting educational equity in
disadvantaged youth: The role of resilience and social-emotional learning. In S. Goldstein & R. Brooks (Eds.),
Handbook of Resilience in Children (pp. 179—190). Springer.

9. Luthar, S. S., Cicchetti, D., & Becker, B. (2000). The construct of resilience: A critical evaluation and
guidelines for future work. Child Development, 71(3), 543-562. https://doi.org/10.1111/1467-8624.00164

10. Kaufman, J., & Zigler, E. (1987). Do abused children become abusive parents? American Journal of
Orthopsychiatry, 57(2), 186—192. https://doi.org/10.1111/1.1939-0025.1987.tb03528.x

11. Masten, A. S. (2001). Ordinary magic: Resilience processes in development. American Psychologist,
56(3), 227-238. https://doi.org/10.1037/0003-066X.56.3.227

12. Tugade, M. M., & Fredrickson, B. L. (2004). Resilient individuals use positive emotions to bounce back
from negative emotional experiences. Journal of Personality and Social Psychology, 86(2), 320-333. https://
doi.org/10.1037/0022-3514.86.2.320

13. Fletcher, D., & Sarkar, M. (2013). Psychological resilience: A review and critique of definitions,
concepts, and theory. European Psychologist, 18(1), 12-23. https://doi.org/10.1027/1016-9040/a000124

14. Tedeschi, R. G., & Calhoun, L. G. (2004). Posttraumatic growth: Conceptual foundations and empirical
evidence. Psychological Inquiry, 15(1), 1-18. https://doi.org/10.1207/s15327965pli1501 01

15. Carvalho, A., & Areal, N. (2016). Great Places to Work®: Resilience in times of crisis. Human Resource
Management, 55(3), 479-498. https://doi.org/10.1002/hrm.21676

16. Cooper, A. L., Brown, J. A., Rees, C. S., & Leslie, G. D. (2020). Nurse resilience: A concept analysis.
International Journal of Mental Health Nursing, 29(4), 553-575. https://doi.org/10.1111/inm.12721

17. Lee, J. E., Sudom, K. A., & Zamorski, M. A. (2013). Longitudinal analysis of psychological resilience
and mental health in Canadian military personnel returning from overseas deployment. Journal of Occupational
Health Psychology, 18(3), 327-337. https://doi.org/10.1037/a0033059

18. Moher, D., Liberati, A., Tetzlaff, J., & Altman, D. G. (2009). Preferred reporting items for systematic
reviews and meta-analyses: The PRISMA statement. Journal of Clinical Epidemiology, 62(10), 1006—1012.
https://doi.org/10.1016/j.jclinepi.2009.06.005

19. Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

20. Fan, L., Ma, F., Liu, Y., Liu, T., Guo, L., & Wang, L. (2020). Risk factors and resilience strategies:
Voices from Chinese novice foreign language teachers. Frontiers in Education, 5, Article 565722. https://doi.
org/10.3389/feduc.2020.565722

Ne 1 (160) 39 Volume 1 No. 160




YJITTBIK SKOHOMUKA: TAMY BAT'BITTAPHI
NATIONAL ECONOMY: DEVELOPMENT VECTORS

21. Kowitarttawatee, P., & Limphaibool, W. (2022). Fostering and sustaining teacher resilience through
integration of Eastern and Western mindfulness. Cogent Education, 9(1), Article 2097470. https://doi.org/
10.1080/2331186X.2022.2097470

22. Namaziandost, E., & Heydarnejad, T. (2023). Mapping the association between productive immunity,
emotion regulation, resilience, and autonomy in higher education. Asian-Pacific Journal of Second and Foreign
Language Education, 8(1), 33. https://doi.org/10.1186/s40862-023-00207-3

23. Lu, X., & Hua, Z. (2024). Teacher resilience and triple crises: Confucius Institute teachers’ lived
experiences during the Covid-19 pandemic. Applied Linguistics Review, 15(1). https://doi.org/10.1515/
applirev-2021-0193

24. Qamar, F., Soomro, S., & Syed, O. R. (2023). Determining factors to foster educators’ pedagogical
resilience: Test of servant leadership and social cognitive theories in post-pandemic era. Journal of Economic
and Administrative Sciences. https://doi.org/10.1108/JEAS-11-2022-0249

25. Estaji, M., & Rahimi, A. (2014). Revisiting the ESP teachers’ perception of resilience: A call for more
professional development of teachers. The Asian ESP Journal, 10(1), 31-70.

26. Ruge, G., Schonwetter, D. J., McCormack, C., & Kennelly, R. (2023). Teaching philosophies revalued:
Beyond personal development to academic and institutional capacity building. International Journal for
Academic Development, 28(1), 59-73. https://doi.org/10.1080/1360144X.2021.1963735

27. Xie, F. (2021). A study on Chinese EFL teachers’ work engagement: The predictability power of
emotion regulation and teacher resilience. Frontiers in Psychology, 12, Article 7359609. https://doi.org/10.3389/
fpsyg.2021.735969

28. Wong, A. K. Y., Tang, S. Y. F., Li, D. D. Y., & Cheng, M. M. H. (2021). An exploratory study of
teacher buoyancy. Journal of Professional Capital and Community, 6(3), 281-297. https://doi.org/10.1108/
JPCC-02-2020-0011

29. Zhang, L., Pang, J., & Zhu, F. (2022). Effect of perceived social support on psychache: Mediating effect
of psychological resilience. lranian Journal of Public Health, 51(2), 386—394. https://doi.org/10.18502/ijph.
v51i2.8691

30. Shang, W. (2022). Job stress and burnout among ideological and political education teachers during the
COVID-19 pandemic: A moderated mediation model. Frontiers in Psychology, 13, Article 1008854. https://
doi.org/10.3389/fpsyg.2022.1008854

31. Carroll, A., Flynn, L., O’Connor, E. S., Forrest, K., Bower, J., Fynes-Clinton, S., York, A., & Ziaei, M.
(2021). In their words: Listening to teachers’ perceptions about stress in the workplace and how to address it.
Asia-Pacific Journal of Teacher Education, 49(4), 420—434. https://doi.org/10.1080/1359866X.2020.1789914

32. Urcos, W. H. C., Urcos, C. N. C., & Ruales, E. A. B. (2020). Stress, anguish, anxiety and resilience
of university teachers in the face of COVID-19. Utopia y Praxis Latinoamericana, 25 (Especial 7), 453—464.
https://doi.org/10.5281/zenodo.4009790

33. Delgado-Gallegos, J. L., Padilla-Rivas, G. R., Zufiiga-Violante, E., Avilés-Rodriguez, G., Arellanos-
Soto, D., Villareal, H. F., Cosio-Leon, M. D. L. A., Romo-Cardenas, G. S., & Islas, J. F. (2021). Teaching
anxiety, stress and resilience during the COVID-19 pandemic: Evaluating the vulnerability of academic
professionals in Mexico through the adapted COVID-19 Stress Scales. Frontiers in Public Health, 9, Article
669057. https://doi.org/10.3389/fpubh.2021.669057

34, Zara, C. G., Balazon, F., Wangdi, T., Perales, W. F., Praditson, P., & Ulla, M. B. (2022). Exploring the
concept of pedagogical resilience during the COVID-19 pandemic: Teachers’ perspectives from Thailand and
the Philippines. Frontiers in Education, 7, Article 981217. https://doi.org/10.3389/feduc.2022.981217

35. Weidlich, J., & Kalz, M. (2021). Exploring predictors of instructional resilience during emergency
remote teaching in higher education. International Journal of Educational Technology in Higher Education,
18(1). https://doi.org/10.1186/s41239-021-00278-7

36. Obrad, C. (2020). Constraints and consequences of online teaching. Sustainability, 12(17), Article
6982. https://doi.org/10.3390/sul2176982

37. Badiozaman, 1. F. A. (2023). Exploring online readiness in the context of the COVID-19 pandemic.
Teaching in Higher Education, 28(8), 1974—1992. https://doi.org/10.1080/13562517.2021.1943654

ISSN 2789-4398 Central Asian
e-ISSN 2789-4401 40 Economic Review




HAIIMOHAJIbHA A1 DKOHOMUKA: BEKTOPBI PA3BBUTUA
NATIONAL ECONOMY: DEVELOPMENT VECTORS

38. Paliwal, M., & Singh, A. (2021). Teacher readiness for online teaching-learning during COVID—19
outbreak: A study of Indian institutions of higher education. Interactive Technology and Smart Education,
18(3), 403—421. https://doi.org/10.1108/ITSE-07-2020-0118

39. Alshareef, H. N., Alsoud, A. R., Mgm, J., Hamid, J. A., Abdeljaber, O., & Tham, J. (2021). Teachers’
perspective on the digitalization of higher education, resilience, and emotional trauma in Jordan. Educational
Sciences: Theory and Practice, 21(4), 17-30. https://doi.org/10.12738/jestp.2021.4.002

’KOFAPBI BIJIIM BEPY]II BACKAPY/IA OKBITYIIBLIAP/IBIH,
KOCIBH KbI3METTEI'T TYPAKTBLIBIFBIH 3EPTTEY

K. B. Barraa', I'. A. Aoayaunal, 9. Y. Xam3aepa’

'Hapxo3 YHuBepcureri, Anmarsl, Kazakcran PecrryGiamkacst
an-dapabdu ateingarel Kazak viaTTBIK yHUBepcuTeTi, AnimaThl, Kazakcran PecryOmukachr

AHIATIA

3epmmey maxcamoi. JKoFapsl OKy OpBIHIAPHI TIEJAror MaMaH IaPbIHBIH TICUXOJIOTHSUIBIK TYPAKTBUIBIFBIH
TYCIHY OHE KOJIJIay OJIAPJIbIH JI-ayKaThl MEH KYMBICBIHBIH THIMJIUIITT YIIIIH ©T¢ MaHbI3/1bl. JlereHMeH, »xo-
Fapbl OKY OpBIHAAPHI TPo(eccop-OKBITYIIBUIAP KYPaMBIHBIH TICUXOJIOTHSUIBIK TYPAKTBUIBIFBI Typallbl TEPEH
I0JTy MaKaJlalapbIHbIH JKOKTBIFBl 3€PTTEY 9JeOMeTTepiHACT] alTapibIKTail OJKBUIBIFBIH YKOHE aFbIMJIAFbI
3epTTeyJIep/iH JKYHell CHHTe31 MeH TaliaybIHbIH KaXETTUIrH KepceTeai. bysr Makana »orapbl OKy OpbIH-
JapBIHBIH MPO(HEccOp-OKBITYIIBUIAP KYPAMBIHBIH ICHXOJIOTUSUTBIK TYPAKTBUIBIFBI TYPaJibl 9e0ueTTepre xaH-
JKaKTBI TAJIJIAy jKacayFa OarbITTAIFaH )KOHE OHBIH MTPOQECCOPIIBIK-OKBITYIIBUIBIK KYPAMBIHBIH 9JI-ayKaThl MEH
KoCiOM mieOepIiri yIiH MaHbI3/Ibl aCIIEKTIJICPIH TePEH TYCIHY/l KaMTaMachi3 €Te/Il.

Ooicuamacwvl. Ockl MaKcaTKa )KETy YIIIH MaKaiaja >KyHei 13/1ey )KoHe TaKbIPBINTHIK CHHTE3/IeY dJ1icTemMeci
KOJIAHBLIJIBL.

3epmmeyoiy Oipecetiniei / KYHObLIbIZbL JKOFAPBI OKY OPBIHIAPHI IPOQEeCcCOP-OKbITYIIbIIAPBIHBIH TICHX0-
JIOTHSIIBIK TYPAKTBUIBIFBI TAKBIPHIOB OOMBIHINA OYPBIH 3epTTEIMEreH aFbIMIAFbl O1TIMACPIIH CUHTE31 0OJIBIT
TaObUIAIBI.

3epmmey Homudicenepi }oFapbl OLTIM canacklHAAFbl TPo(eccop-OKBITYIIBUIAPABIH KOCIOM KhI3METTET1
NICUXOJIOTUSUIBIK TYPAKTBUIBIFBIH TYTAC TYCIHYTe BIKIAJ €Te[i, 3epTTeY OJKBUIBIKTAPBIH aHBIKTAH]bl JKOHE
3epTTeyaiH Oonamak OarbITTapblH YChIHAABL. Byt FampiMaap yiriH xorapsl Oyinym Oepy yibIMaaps! podec-
COP-OKBITYIIBUIAPBIHBIH TICHXOJIOTUSIIBIK TYPAKThUIBIFBIHBIH KEMIIUTIKTEPIH 0J1aH 9pi 3epTTey/Ii bIHTaTaHIbI-
pyna Oojaiiakka Oaraap peTiHIe KbI3MET €Tejll, KOHE COJI apKbLIbl OChI CalaJiarbl Y3/IKCI3 aKaJleMHUSIIBIK
JMCKYpPCKa YJIec KOcabl.

Tytiin ce30ep. TYPaKTBUIBIK, OKBITYIIEI, YHUBEpCUTET, 2 KOO, 1moiy.
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W3YYEHUE YCTOMUYMUBOCTHU PABOTHI TPENIOJABATEJIEN
B YIIPABJIEHUM BbICIIUM OBPA30BAHUEM

K. B. Barraa', I'. A. Aoayauna', A. B. Xam3aesa’

"Vuusepcurer Hapxo3, Anmarsl, Pecriyonuka Kazaxcran
?Kazaxckuit HanmoHanbHeI YHUBEpCUTET NMeHH anb-Dapabu, Anvatsl, Pecriyomuka Kazaxcran

AHHOTALIMUA

Llenv uccnedosanus. llonnManne W MOBBIIIEHNE YCTOWYMBOCTH TMEAATOTHIECKUX PAOOTHUKOB BBICIIIETO
00pa3zoBaHUs KpaifHe BaKHO I BX Oyraromonydus u 3¢ GexTuBHOCTH paboThl. OQHAKO OTCYTCTBHE TOIPOO-
HBIX 0030pHBIX CTATEH MO yCTOMYNBOCTH PO ECCOPCKO-TIPETIOIaBaTENHCKOTO COCTaBa BBICIINX YIEOHBIX 3a-
BEJICHHUH ITOTYEPKUBAET 3HAYUTEIHHBIN P00 B CYIIECTBYIOIIEH HAYIHOH JINTEpaType, Moa4epKIBas He00-
XOJUMOCTh CHCTEMATHYECKOTO CHHTE3a M aHalIM3a TEKyIIUX MccliefoBaHni. Takum obpazom, 3Ta 0030pHas
CTaThs HalleJIeHa 00ECIIeYNTh BCECTOPOHHEE MCCIIEIOBAHNE COBOKYITHOCTH 3HAHWH 00 yCTOWYMBOCTH TIPO-
(heccopoB-TipenioiaBaTeseii BBICIINX yIeOHBIX 3aBEICHUN M TEM CaMbIM 00€CTIeUnTh TITyO00KOe ITIOHUMAaHNe €€
BKHEHIIINX aCMIEKTOB TSI OJIaroIoTydns U Mpo(ecCnoHaTbHOT0 MaCTePCTBA ITEeJarOT0B.

Memooonozus. JInst HOCTHKEHMS ATOH ENN B CTaThe pean30BaHa METOAMKA CHCTEMAaTHIECKOTO MOMCKA
¥ TEeMAaTUYECKOTO CHHTE3a TEM.

Opuzunansnocms / yenHocmy uccie008anus 3aKII0IaeTCs B CHHTE3€ COBPEMEHHBIX 3HAHUH 110 TeMe TICH-
XOJIOTHYECKOH ydTOMYMBOCTH TPOQeccopoB-TiepIoiaBaTesiell BHICIIET0 00pa30BaHWsA, KOTOpas paHee He
WCCIIeIOBANIACh B COBOKYMTHOCTH. CTaThsi CIIOCOOCTBYET LETOCTHOMY TTOHUMAaHHIO YCTOMYUBOCTH TIpohecco-
POB-TIpeTIofaBaTeseil BhICIIero 00pa30BaHNs, BEISBISIET MPOOENBI B HCCIEIOBAHMSX U MpeaiaraeT Oyaymiue
HaIpaBIIeHNS UCCIIETOBAHAN.

Pesynomamul ucciedoganus Cay)aT TOPOXKHOW KapTOH ISl YUEHBIX, TOOMIPSS JaTbHEHIIIee UCCIIeI0Ba-
HUE HIOAHCOB yCTOMYMBOCTH TPOQecCOpOB-TIPEnoiaBaTesiell BHICIINX yUYeOHBIX OpPTaHW3allid, TEM CaMbIM
CHIOCOOCTBYSI IOCTOSHHOMY aKaJIeMUYECKOMY TUCKYPCY B 9TOH 00IacTH.

Kurouesvle cnosa: ycTOWIUBOCTB, IPETIOAABATENH, YHUBEPCUTET, BY3, 0030D.
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